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Abstract  Keywords 

The objective of the present study is to examine the effect of 
friendship skills psycho-education (FSE) on the quality of 
friendship among 9-12-year-old students. In the study, a 3x2 
(experiment, control and placebo group x pre-test-post-test) mixed 
design was used. For this purpose, in the first term of 2014-2015 
academic year, a friendship quality scale was applied to the 5th and 
6th grade students in a secondary school in a province center in 
Eastern Anatolia in order to determine who will participate in the 
friendship skill psycho-education program. A total of 27 
volunteering students (experimental group = 9, control group = 9, 
placebo group = 9) who met the inclusion criteria for the psycho-
education program were randomly assigned to the experiment, 
control and placebo groups as a result of the conducted pretest. In 
order to improve the friendship qualities of the participants in the 
experimental group, a 11-session friendship skills psycho-
education program developed by the researcher, and with the 
placebo group, a five-session group consulting application on 
efficient studying methods and techniques were conducted. No 
application was conducted with the control group. Two-factor 
ANOVA results demonstrated that friendship skills psycho-
education program was effective on the quality of friendship. The 
results of the present study, showed that the friendship skills 
psycho-education program could be used as an effective approach 
to improve the friendship qualities of students aged between 9 and 
12. 
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Introduction 

Like most living organisms, people live collectively by establishing mutual relationships. In the 
course of development, the individual builds and develops personal relationships with the people 
around them. The types and significance of the relationships that individuals establish are different such 
as family, friendship, and romantic relationships, platonic or virtual relationships. It is known that 
individuals establish their first relationships in life with their family members and relatives. But one of 
the most important forms of interpersonal relationships outside the family is friendship. Friendship 
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emerges as an important social need in every period of an individual’s life. In the life of a growing child, 
peer relationships (Yun Lee, 2008) and having a friend are very important in terms of social 
development (Mitchell, 2005). Argued that it is expected of children to fulfill certain developmental 
tasks, and one of these tasks is to establish and maintain friendship relations. Studies conducted on 
friendship demonstrated the significance of peers for children. Because children need friends, and 
without friendship, children face several risks (Baker, 2009; Thompson, Grace, & Cohen, 2002). Asher 
and Coie (1990) noted that being included in the world of their peers is significant beyond the 
importance of the family for children. Ellis, Rogoff, and Cromer (1981) also pointed out that when 
children grow up, this issue becomes even more significant for them. According to Bukowski and Hoza 
(1989), friendship generally includes reciprocity and volunteering. According to Granich (2009), 
friendship involves an emotional connection with a few peers or an individual. In other words, 
friendship is more about variability than stability and individuals become friends with a relationship 
based on love. Contact with peers, and especially friendship, serves very important functions related to 
a children's life and needs (Asher & Coie, 1990). Therefore, children provide different benefit from 
friendship at different ages. During the first years of childhood, friendship is mostly based on general 
activities. The function of friendship in the early childhood is to be able to initiate mutual interactions. 
In childhood, friendships have functions such as conflict management, talking about activities, and 
providing fun and excitement (Cohen, 2008). In mid-childhood, friendship relationship is a source for 
children to express themselves privately (Agnor, 2009; Cohen, 2008; Holleb, 2011). Thus, friendship 
could encourage feelings of having a friend that can be trusted friend, acceptance and understanding 
(Erdley, Nagle, Newman, & Carpenter, 2001). According to Buhrmester (1996), friendship relationships 
among adolescents include intensive efforts to resolve conflicts, deep and subtle conversations and self-
disclosure (as cited in Cohen, 2008). Friendship provides development of special relationships in young 
people (Cohen, 2008). According to McGuire and Weisz (1982) friendship helps to improve 
interpersonal problem-solving skills and different perspectives. In addition to this, according to 
Bagwell, Newcomb, and Bukowski (1998) friendship contributes to the development of positive self-
perception. According to Asher and Parker (1988), friendship serves important developmental and 
social functions that are preceded by marriage and romantic relationships, promoting the ego. 
Experimental studies conducted over a period of more than 10 years revealed that there is a strong 
correlation between experiences of close friendship and happiness of the individual and that close 
friendship relationships could predict an individual's happiness (Demir, Özen, Doğan, Bilyk, & Tyrell, 
2011). In another study supporting this research finding, Froding and Peterson (2012) also stated that 
there is a relationship between friendship and happiness. It is also very important to investigate the role 
of friendship, which could have both positive and negative dynamic effects on the development of 
individuals (Chow, 2008; Cohen, 2008; Marion, 2008). Peer relations in general are thought to have a 
positive effect on the individual, since positive friendship relationships that children establish develop 
their adjustment in all social areas, and serve as a buffer against adverse situations (Marion, 2008). 
However, tension, problems or similar negative experiences in peer relations could negatively affect the 
life of an individual (Wiltz, 2005). According to Sullivan, friendships in the pre-adolescence age (9-12 
years) begin to become more explicit relationships. In this period of life, the need for intimacy in 
interpersonal relationships begin to emerge, and the need for of intimacy in this age becomes even more 
important than the need for acceptance, which is achieved through participation in group interactions 
with peers (Chow, 2008, Erdley et al., 2001; Geçtan, 2003). Sullivan also stated that friendship is 
important for emotional and social development in pre-adolescence period and that friendship has a 
significant role in the development of self-esteem in the pre-adolescent period (Chow, 2008). 

It is considered that in addition to the importance of friendship relations, the level of quality 
that individuals feel in these relationships is also significant. It was observed that studies were 
concentrated on the importance of friendship in social development and adjustment of children during 
recent years (Agnor, 2009; Baker, 2009). It is therefore important to investigate the quality of friendship 
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since it would provide a better understanding of the psychological benefits of the quality of friendship 
for a child and the negative and positive dynamics of having a special friendship (Agnor, 2009). Several 
researchers of friendship assumed that a qualified friendship has positive effects on children such as 
increasing children's self-esteem, improving social adjustment, and increasing their ability to cope with 
stressful factors (Berndt, 2002; Bowker & Rubin, 2009). Study findings demonstrated that the quality of 
friendship is related to the general well-being of the children (Asher & Parker, 1993; Bowker & Rubin, 
2009; Foster, 2005; Ladd, 1999; Mitchell, 2005; Zhou, Li, Zhang, & Zeng, 2012). Akın and Akın (2015) 
demonstrated that quality of friendship positively predicted subjective happiness and subjective well-
being. In other studies, Berndt and Keefe (1995) stated that high level friendship relationship had a 
positive effect on low level of loneliness and increased self-efficacy. Asher and Parker (1988) 
emphasized that participation in friendship and quality of friendship are predictors of emotional well-
being of children. Berndt, Hawkins, and Jiao (1999) pointed out that the leadership qualities and 
sociability of children with high quality friendship increased when they started the high school in their 
study conducted with 8th grade students. In a study, Hartup and Stevens (1999, p. 78) found that the 
high quality of friendship positively affected children's ability to cope with stress, improved their self-
esteem levels and social achievements. 

Wiltz (2005) argued that friendship has a potential influence on mental health and the quality 
of life. Social trends, developmental information, and prominent theoretical and empirical studies 
indicated that friendship's permanent contribution to mental health and its importance become even 
more significant in adolescence (Chow, 2008). Such studies showed that peer relationships and 
friendship were beneficial for mental health (Agnor, 2009; Cohen, 2008). Rutter (1987) noted that 
friendship is important for healthy mental development, and those who do not have close relationships 
are at risk of experiencing mental health problems. In another study, Lansford, Criss, Pettit, Dodge, and 
Bates (2003) demonstrated that young adults with better quality of friendship and peer groups tend to 
exhibit less problem behavior. The results of the studies conducted by Hintikka, Koskela, Kontula, 
Koskela, and Viinamaeki (2000), and Knickmeyer, Sexton, and Nishimura (2002) showed that friendship 
relations improved the well-being of individuals. According to Baril, Julien, Chartrand, and Dube 
(2009), friendship facilitates adaption to chronic stress and challenging life events via the assistance it 
provides. In another study, Bagwell et al. (1998) found that friendship has a protective effect against 
depression and peer rejection and children who were rejected by their peers were more prone to 
problem behavior such as adult and young adult crimes and absenteeism at school due to their liberal 
attitudes during primary education when compared to non-rejected children. Researchers such as 
LaGreca and Harrison (2005), Nolan, Flynn, and Garber (2003) and Ueno (2005) noted the likelihood of 
higher rates of depression and anxiety among young adult being rejected by their peers in their 
respective studies. 

As could be understood from the abovementioned issues, friendship relations in childhood and 
the quality of these relationships are very important. Study results demonstrated that if a child has 
certain skills to establish good friendships, this could increase the possibilities of the child's likability 
and acceptance in the peer group (McFarland, 2008). According to Asher and Parker (1988) and Wanless 
and Prinz (1982) studies also revealed that childhood experiences could affect the experiences of an 
individual as an adult. The individual who is a dynamic entity in a social structure is constantly in 
development. In order for the individual to continue her / his development in a healthy manner, the 
individual needs to acquire certain skills and reflect these into her / his life. One of the skills that an 
individual must possess is friendship skills. In the center of friendship skills, there are social tasks such 
as the ability to initiate coexistence, social skills, forgiveness, conflict management, cooperation and 
assistance (Asher & Asher, 2004). According to McGinnis and Goldstein, friendship skill is "the ability 
to introduce oneself, start a conversation, end a conversation, participate in a game, ask for a favor, offer 
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help to a peer, compliment one, accept a compliment, and offering apologies" (as cited in Öztürk, 2009). 
Friendship skills are also a significant component of social skills.  

According to Segrin (2001) social skills include the ability to use appropriate and effective 
relationships with other people. Caldarella and Merrell (1997) collected the social skills in five groups. 
These; peer relationship skills, self-management skills, academic skills, adaptation skills and push 
fullness skills. Friendship skill is one of the important components of social skill. Therefore social skills 
are needed to establish a friendship relationship. But alone is not enough. Schofield and Kafer (1985) 
point out that social skills are effective in achieving harmony in interpersonal relationships that will be 
set up to initiate and maintain a friendship relationship. According to Thompson et al. (2002), having 
social skills facilitates to make friendship. The weakness of social skills makes it impossible to establish 
friendship. Therefore it can be said that having social skills is a very important but an insufficient 
condition to make friends. Because friendship is defined as children choosing each other, trusting each 
other, and loving each other. 

Newcomb and Bagwell (1995) found that it is more probable for children with friendship skills 
to be better at communicating, socializing, cooperating, resolving conflicts, having positive influence, 
equality, mutual influence, closeness and loyalty when compared to children without friendship skills 
(as cited in Barry & Wigfield, 2002). Children who do not possess friendship skills and struggle with 
social interaction are at great risk for exhibiting problem behavior. Adolescents who do not have friends 
face a higher risk for problem behavior such as consuming more alcohol, smoking, using drugs (Barry 
& Wigfield, 2002), having attention problems, lower achievements, being less ambitious and more 
anxious (Granich, 2009). 

During social development and adjustment process, while certain children could easily initiate 
friendship relationships, certain others could not. In other words, it is not easy for several children to 
make friends or to start and maintain a relationship (Webster-Stratton, n.d., p. 2). In this period, children 
could experience difficulties in initiating and maintaining friendship relationship, and at times 
experience great sorrow due to problems they experience with their friends, and problems experienced 
with friends could affect their lives profoundly. As discussed above, friendship relationships and the 
quality of these relationships have an important place in life of the individual at every age. However, it 
is considered that children need assistance in this process, since every child cannot possess the same 
level of skills in initiating and maintaining friendship relationships. However, related studies conducted 
in Turkey are extremely limited. Bilgiç (2000) investigated the effects of friendship skills education 
instructed to primary school second level students on the loneliness levels of students, Uşaklı (2006) 
investigated the effects of drama based group counseling on friendship relations, assertiveness, and 
self-esteem of primary school 5th grade students, Demir (2006) investigated the effects of friendship 
skills education on the sociometric status of students that attended primary school secondary level, 
Öztürk (2009) examined the effects of game-based friendship education on friendship skills of primary 
school 4th grade students and Özaydın (2006) researched the effects of the friendship skills development 
program on the social interaction of preschool children with and without special needs. Uysaler (2015) 
investigated the effect of the program designed to develop friendship relations of gifted students 
attending 4th grade in the elementary school on friendship relations. 

Particularly childhood experiences affect the future lives of individuals. One of the most 
important tasks a person has to accomplish is social development. Bearing in mind that the stages of 
development are interrelated, fulfilling social development tasks in childhood would ensure that the 
individual will be well-adjusted in the future and in his or her relationships. Thus, it is considered that 
both the lack of skills experienced in making friends in childhood and the inadequacies in solving 
problems experienced in making friends might affect the future social and emotional development of 
the child negatively. Therefore, when the significance of friendship relations in childhood are 
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considered, the present study was considered to contribute to the students in a positive way, since 
providing friendship skills psycho-education in order to improve the quality of friendship between 9-
12 year olds who do not have sufficient skills in this are would be a preventive approach for children to 
avoid these problems in the future and they could achieve life-long skills as a result of this education. 
Some of these contributions include the ability of children to change their social status in school, to 
increase their quality of friendship, their acceptance at school, and their self-expression skills in a novel 
environment, or to have positive effects on their adjustment at a new school, decrease the levels of 
loneliness, and increase their academic achievements. Especially in the pre-adolescence period, 
friendship skills education is considered to contribute to children's peer acceptance levels and social 
relations. Through this program, children could establish new friendship relationships and learn to 
solve problems that they have in their existing friendship relationships, which in turn could enhance 
the quality of current friendship relationships.  

It is worth noting that this kind of assistance for the children on friendship education is 
considered to support both current and future lives of children in establishing healthier relationships, 
and that there are limited number of studies on the subject in Turkey. Therefore, it is considered that 
the present study conducted to improve children's friendship skills would make a significant 
contribution to the literature. 

Method 

Participants 
In the present study, a mixed design with pre-test-post-test experiment, control and placebo 

groups was used. To prevent potential problems in conducting the empirical study, a total of 313 5th 
grade (151 students) and the 6thgrade (162 students) students attending Türkiyem Secondary School 
were determined by convenience sampling method among the students attending Malatya Provincial 
Directorate of National Education secondary schools, and included in the study sample. Convenience 
sampling reflects that the sample is selected with the criteria of ease of access and feasibility due to 
limitations in time, funding and workforce (Fraenkel, Wallen, & Hyun, 2012). To identify the students 
to be selected for, experiment, control, and placebo groups, the Friendship Quality Questionnaire was 
administered to all 313 students. Since the aim was to include students with low quality of friendship 
scale scores in the study, students who received below the average quality of friendship scores were 
identified after the application. In addition to general information on the study (session duration and 
frequency, etc.), information on the voluntary basis of the study were provided to 50 students that meet 
study criteria during the preliminary interviews. Voluntary students were also informed that they 
should acquire the approval of their parents to participate in the study and parent permission forms 
were provided to the volunteering students. Forty-two students who volunteered to participate in this 
study and provided parent consent were randomly assigned to the experiment (6 females, 6 males), 
control (6 females, 6 males) and placebo (6 females, 6 males) groups considering the number of male 
and female participants. However, since each member in the group needed other members exhibiting 
positive behavior (Morganett, 2005), two more members, who exhibited positive behavior in friendship 
relations, were included so that each group finally included 14 members. 

Some of the students assigned to the experiment group did not attend sessions for a variety of 
reasons, although they reported that they would voluntarily participate in group sessions while the 
experimental process was in progress. In the experiment group, one female and four male students left 
the study. 

In order to test the effectiveness of the program implemented in the study, and to determine 
whether the groups identified in the beginning of the empirical process were actually comparable, it 
was proposed to analyze pre-test results (Büyüköztürk, Çokluk, & Köklü, 2010). For this purpose,, pre-
test mean scores and standard deviations were calculated based on the results obtain with the data 
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collection tool applied to the experiment, control and placebo groups before the psycho-education and 
the pre-test mean scores and standard deviations obtained on the Friendship Quality Questionnaire 
(FQQ) are presented in Table 1. 

Table 1. Mean Scores and Standard Deviations Obtained in the 
FQQ Before Psycho-Education 
Groups N 𝐱𝐱� Ss 
Experiment 
Control 
Placebo 

14 
14 
14 

66.00 
67.07 
66.92 

22.73 
22.30 
22.64 

As presented in Table 1, the FQQ mean pre-test scores of the experiment, control and placebo 
group students were similar before the application. One-way analysis of variance (ANOVA) was used 
to test whether there was a difference between the FQQ mean pre-test scores of the students in the 
experiment, control, and placebo groups. As a result of the statistical calculations, it was observed that 
the distribution was normal and the variances were homogeneous. One-way analysis of variance results 
for the FQQ scores of the experiment, control and placebo groups are presented in Table 2. 

Table 2. One-way analysis of variance results for the FQQ scores of the experiment, control and 
placebo groups 
 Sum of Squares Sd Mean of Squares F p 

FQQ Pre-Test 
Between-groups  9.476 2 4.738 

.009 .991 In-groups  19873.857 39 509.586 
Total 19883.333 41  

As could be observed in Table 2, there was no significant difference between the mean pre-test 
scores of the experiment, control and placebo groups [F(2,39) = .009, p> .05]. This finding demonstrates 
that prior to psycho-education, the experiment, control, and placebo groups included members with 
similar levels of quality of friendship. 

Data Collection Tools 
In the present study, the Friendship Quality Questionnaire was applied to the students in 

experiment, control, and placebo groups to examine the effect of friendship skills psycho-education on 
the quality of friendship of 9-12 year-old students. 

The Friendship Quality Questionnaire (FQQ): The Friendship Quality Questionnaire developed 
by Asher and Parker (1993) was utilized to determine the quality of friendship of the students between 
the ages of 9 and 12. The adaptation of the Friendship Quality Questionnaire to Turkish language was 
conducted by Öztürk (2016). 

The original the Friendship Quality Questionnaire form includes a total of 40 items and 6 sub-
dimensions. These dimensions are Friendship and Companionship, Approval and Support, Assistance 
and Guidance, Sharing Secrets / Self-Disclosure, Conflict Resolution, Conflict and Betrayal. The item 
factor loads of the FQQ sub-dimensions are as follows: Item factor loads of the Approval and Support 
sub-dimension ranged between .78 and .54, item factor loads of the Conflict Resolution sub-dimension 
ranged between .88 and .57, item factor loads of the Conflict and Betrayal sub-dimension ranged 
between .84 and .63, item factor loads of the Assistance and Guidance sub-dimension ranged between 
.82 and .56, item factor loads of Friendship and Companionship sub-dimension ranged between .80 and 
.57, and item factor loads of Sharing Secrets / Self-Disclosure sub-dimension ranged between .75 and 
.65. The Cronbach internal consistency coefficients for the sub-dimensions of the items in the scale are 
as follows: Cronbach's internal consistency coefficient was α = .75 for the Friendship and 
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Companionship sub-dimension, Cronbach's internal consistency coefficient was α = .90 for the Approval 
and Support sub-dimension, Cronbach's internal consistency coefficient was α = .90 for the Assistance 
and Guidance sub-dimension, Sharing Secrets / Self-Disclosure sub-dimension Cronbach's internal 
consistency coefficient was α = .86, Cronbach's internal consistency coefficient for Conflict Resolution 
sub-dimension was α = .73, Cronbach's internal consistency coefficient for Conflict and Betrayal sub-
dimension was α = .84 (Asher & Parker, 1993). 

During the adaptation of the scale, Exploratory Factor Analysis and Confirmatory Factor 
Analysis were conducted to investigate structural validity. As a result of the exploratory factor analysis, 
a 6-factor structure was obtained which explained 50.84% of the total variance. Most of the items listed 
under the factors demonstrated an adequate distribution with respect to the factors in the original form, 
but certain items were observed under different factors. The 7 out of these 40 items under these 6 factors 
with a factor load of under .40 were excluded from the scale. Based on the results of the Exploratory 
Factor Analysis, the factor loads of the items in the conflict and betrayal sub-dimension ranged between 
.87 and .79 and this sub-dimension explained 12.750% of the total variance. The factor loads of the items 
under sharing secrets / self-disclosure sub-dimension ranged from .66 to .45, and this sub-dimension 
explained 9.233% of the total variance. The factor loads of the items under the approval and support 
sub-dimension ranged from .67 to .45 and this sub-dimension explained 9.132% of the total variance. 
The factor loads of the items under the friendship and companionship sub-dimension ranged from .70 
to .51, which explained 8.3659% of the total variance. The factor loads of the items under the Assistance 
and Guidance sub-dimension ranged from .69 to .42, which explained 6.138% of the total variance. The 
factor loads of the items under the confidence sub-dimension ranged from .64 to .47, and this sub-
dimension explained 5.227% of the total variance. In addition, confirmatory factor analysis was 
conducted to test whether the six factor model obtained with the exploratory factor analysis was fit for 
the data. Fit indices of the obtained model were examined in the CFA and it was found that Chi-square 
value was significant (x2 = 1067.89, N = 703, p = 0.00). The fit index values were found as RMSEA = .042, 
GFI = .92, AGFI = .90, CFI = .92, NNFI = .91, SRMR = .04, RMR = .069, PGFI = .78 and PNFI = .78. 

In order to demonstrate the criterion-dependent validity of the Friendship Quality 
Questionnaire, the correlation between the FQQ and the Loneliness Scale for Children was calculated 
as -48. Thus, this value obtained for criterion-dependent validity of the scale was considered as the proof 
of differential validity of the scale. 

Internal consistency coefficient and test-retest methods were used to determine the reliability 
of the Friendship Quality Questionnaire. In the present study, internal consistency coefficient was .89 
for the total scale, while it was .92 for the test-retest reliability for the whole scale. Internal consistency 
coefficients for the sub-dimension were found as .83 for confidence sub-dimension, .87 for conflict and 
betrayal sub-dimension, .79 for sharing secrets / self-disclosure sub-dimension, .70 for approval and 
support sub-dimension, .60 for friendship and companionship sub-dimension and .52 for assistance and 
guidance sub-dimension. Test-retest reliability was found as .89 for confidence sub-dimension, .72 for 
conflict and betrayal sub-dimension, .78 for sharing secrets /self-disclosure sub-dimension, .74 for 
approval and support sub-dimension, .72 for friendship and companionship sub-dimension, and .82 for 
the assistance and guidance sub-dimension. As a result of the conducted analyses, it was determined 
that the scale had both internal consistency and test-retest reliability in terms of sub-dimensions and 
total score. 

Based the findings obtained from the validity and reliability studies for the Turkish form of the 
Friendship Quality Questionnaire, it could be argued that the Friendship Quality Questionnaire was a 
valid and reliable measurement tool that could be utilized to assess the friendship quality of the children 
at 3rd-6thgrade levels. 

In the scale, the children mark their responses for each item on a 5-point scale. These points are 
(0) is "not accurate", (1) "somehow accurate", (2) "accurate", (3) "fairly accurate", (4) "completely 
accurate." In the scale, items 7, 15, 22, and 29 items are reverse-scored. The highest score that could be 
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obtained in the scale is 132, and the lowest score possible is 33. A high score in the Friendship Quality 
Questionnaire indicates a high level of friendship quality. 

Procedure Path and Friendship Skills Education (FSE) Content 
The objective of the present study is to evaluate the effectiveness of FSE on the quality of 

friendship of 9-12 years old children. FSE was designed, implemented and tested in the context of the 
present study.  

The psycho-education program for improving friendship skills was structured to understand 
the significance of friendship relationships and the quality of those relationships and to ensure the 
utilization of the skills necessary to initiate and maintain friendship relationships. During the 
development of the psycho-education program to improve the friendship skills, it was presented for an 
expert opinion (A faculty member at Inönü University, Education Sciences Faculty, Education Programs 
and Teaching Department). 

The psycho-education group process, designed to develop friendship skills, is a procedure that 
is structured with a focus on friendship, introducing oneself, starting a conversation, ending a 
conversation, asking for a favor, offering assistance, asking for help when you need it, complimenting 
others and accepting compliments, apologizing when necessary, collaboration and conflict 
management. Especially modeling and cognitive behavioral therapy were utilized since the objective of 
the developed program was the achievement of certain skills in the beginning and countenance of the 
friendship relations. 

Following the development of the program, the friendship skills psycho-education program 
was instructed to the experiment group once a week for about 11 weeks and about 50 minutes, and no 
specific action was taken with the control group. In this study, a placebo group was used to check 
whether the expected difference between the pre-test and post-test scores of the students in the 
experiment group was due to friendship skills psycho-education program, or due to participation or 
interaction within a group, and meetings for five weeks were held with students in the placebo group 
and an informative study on efficient study methods and techniques was conducted. The FQQ was 
applied as pre-test and post-test to experiment, control and placebo groups. SPSS-17 (Statistical Package 
Program for Social Sciences) software program was used for data analysis. Two-Factor Mixed (Split-
Plot) design, which is suitable for multi-factorial designs, was used as an experimental design since the 
study was an empirical study with experiment, control, and placebo groups and pre-test and post-test. 
Two-factor Split-Plot ANOVA method was used to test the effectiveness of the program and to 
determine the differences between the groups. 

The definition of friendship in the psycho-educational program for improving friendship skills 
was based on through sharing the information obtained from several resources on various concepts that 
are the basis of friendship skills such as communication, cooperation, and expressing positive emotions, 
which are the main factors that initiate friendship skills, as well as the technique of exemplifying a 
behavior or skill of an individual or more than one individual to demonstrate this behavior or skill 
symbolically, the technique of implementation of an example behavior with role playing in the group 
before it is implemented in real life, the technique of providing feedback about the target behavior after 
it is animated, and homework assignments to reinforce newly learned skills and facilitate their transfer 
to the real life. Accordingly the sessions were structured based on warming, providing information, role 
playing, assessment and assignment stages. FSE sessions included the following tasks: 1) Meeting, 
setting group rules, expressing expectations about the study, defining friendship; 2) Understanding the 
importance of communication skills in the development and maintenance of friendship; 3) Establishing 
communications; 4) Body language and effective use of body language; 5) Identify and practice active 
listening skills; 6) Expressing positive emotions; 7) Ability to apologize; 8) Providing and getting 
assistance; 9) Cooperation; 10) Understanding the conflict and its reasons and reaching a consensus and 
its importance; 11) Assessment and termination of the program. 
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Results 

The main objective of the study is to examine the impact of the FSE on the quality of friendship 
of 9-12 year olds students. For this purpose, the FQQ was applied as a post-test to students in the 
experiment, control and placebo groups at the end of the empirical study. Since only 9 members in the 
experiment group were present in the process on a regular basis, the scores of 5 remaining experiment 
group members were excluded from the analysis. Thus, the scores of 5 members in other (placebo, 
control groups) groups with scores similar to the scores obtained by the 5 excluded members of the 
experiment group in the FQQ were also excluded from the analysis. Therefore, a sample of 27 
participants, 9 in the experiment, control and placebo groups each, were included in the study. The 
experiment group included 3 males and 6 females, 4 males and 5 females were in the control group, 
while 4 males and 5 females were the members of the placebo group. The means and standard 
deviations of the pre-test and post-test scores obtained in the FQQ by experiment, control and placebo 
groups are presented in Table 3. 

Table 3. FQQ Pre-test and Post-test Mean Scores and Standard Deviations of Experiment, Control and 
Placebo Groups 
 Pre-Test Post-Test 
Scale Groups N 𝐱𝐱� Ss 𝐱𝐱� Ss 

FQQ 
Experiment 9 64.22 20.48 93.44 21.61 
Control 9 65.22 19.74 60.66 27.46 
Placebo 9 64.88 21.73 66.11 13.12 

Statistical analysis results presented in Table 3 indicate that there was a difference between the 
mean pre-test and post-test scores of the students in the experiment, control and placebo groups 
obtained in the FQQ. Students who were in the experiment group where the friendship skills psycho-
education program was instructed had higher post-test scores when compared to the pre-test scores. 
While the students in the control group exhibited a decrease in mean post-test scores, there was a slight 
increase in the mean post-test scores of the students in the placebo group when compared to mean 
pretest scores. 

The main purpose of the research is to test the effectiveness of the applied psycho-education 
program on increasing the quality of friendship the students'. In order to determine the degree of 
realization of this goal, a two factor mixed (split plot) design which is convenient for multi-factorial 
designs as an experimental design was used because it is an experimental study of experiment, control 
and placebo group and pre-test post-test model. Two factor split-plot ANOVA method was used to test 
the effectiveness of the applied program and to determine the differences between the groups. 

 In the direction of the reserach's aim, whether the values detained from the scales by the 
experiment, placebo and control groups met the basic assumptions of the parametric tests was 
questioned in order to decide on the analyzes to be used in the investigation. Because of this the 
homogeneity test of variance was applied to the pre-measurement scores of the friendship quality of 
the students in the experiment, control and placebo groups and it was found that the variances were 
homogenous. 

Before the operation, one way analysis of variance (ANOVA) was used to test whether there 
was a difference between the FQQ pre-test point averages of the experiment, control and placebo group 
students. The result of the one way analysis of variance for the the FQQ scores of the experiment, control 
and placebo groups was presented in the Table 4. 

Table 4. One-way analysis of variance results for the FQQ scores of the experiment, control and 
placebo groups 
 Sum of Squares Sd Mean of Squares F p 

FQQ Pre-Test 
Between-groups  9.476 2 2.333 

.005 .995 In-groups  19873.857 24 427.250 
Total 19883.333 26  
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As could be in Table 4, ANOVA results which is committed in order to show the measurements 
of the experiment, control and placebo groups were identical, show that there was no significant 
difference between the mean scores of the pre-test scores of the experiment, control and placebo groups 
[F(2,24)= .005, p> .05]. In other words, experiment, control and placebo groups included members who 
are equivalent to each other in terms of the levels of friendship quality. 

According to this, it was determined that the variances in every group were homogenous and 
showed normal distribution according to the skewness-kurtosis values. As the assumptions were 
fullfilled, it was decided that parametric tests will be able to use with regard to obtained findings. In 
this context as stated above it was examined that there was no significant difference between pre-test 
scores of experiment, control and placebo groups by using one way analysis of variance (ANOVA).  

The two-factor ANOVA method was used for mixed measures to determine whether there was 
a significant difference between the mean scores of the FQQ pre-test and post-test scores of students in 
experiment, control, and placebo groups. The ANOVA results of pre-test and post-test the FQQ scores 
of experiment, control and placebo groups are presented in Table 5. 

Table 5. Two-Factor ANOVA Results for Repeated Measurements of Pre-test and Post-Test Scores 
Source of Variance KT Sd KO F p 
Between-groups 20530.037 26    
Group (Indiv./Group) 2620.593 2 1310.296 1.756 .194 
Error  17909.444 24 746.227   
In-group 7438.5 27    
Measurement (pretest-
posttest) 

1005.352 1 1005.352 6.902 .015* 

Group* mesurement 2937.481 2 1468.741 10.084 .001** 
Error  3495.667 24 145.653   
*p<.01,**p<.05 

As could be observed in Table 5, there was no difference between the mean scores obtained in 
the quality of friendship scale when only the groups were considered regardless of the measurements 
[F (2,24) = 1.756, p> .05; ƞ 2 = .45]. In other words, it seems that the basic effect of the group was not 
significant. Independent of the group variable, it was determined that only the mean pre-test and post-
test scores varied based on the change in the measurements, when only the measurement order was 
considered. In other words, it was observed that the basic effect of measurement was significant [F (2,24) 
= 6.902, p <.05; ƞ 2 = .22]. This finding suggested that the difference between the mean scores of the 
subjects on pre-test and post-test measurements was significant without group discrimination. The 
group * measurement common interaction, which is called interaction and where the effectiveness of 
the empirical process could be observed, demonstrated that mean quality of friendship scores differed 
across experiment, control and placebo groups as the measurements changed [F (2,24) = 10.084, p <.01; ƞ2 
= .45]. In other words, it was observed that the group * measurement common effect that investigated 
whether there was a variation between experiment, control, and placebo groups’ mean pre-test and 
post-test quality of friendship scores was also significant. Among the groups, 45% of the change in 
friendship quality scale scores during the measurements was explained by the experimental process (ƞ2 
= 0.45). When Eta square values are examined, it was observed that being in a different application 
group explained 45% of the variance in quality of friendship scale post-test scores. Furthermore, 
whether the effect of the process applied in mixed design was significant on the dependent variable is 
determined by considering the common effect of the group * measurement (Büyüköztürk, 2007). The 
significance of the common effect in the present study also suggested that the applied friendship skills 
psycho-education program had an effect on the level of quality of friendship of the students in the 9-12 
age group. Activities conducted during the sessions affected the friendship relations of the students 
positively. 
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Discussion, Conclusion and Suggestions 

It can be said that a child has the most significant relationships with their friends outside the 
family. The objective of this study is to stress the friendship relationships between children and 
investigate the effect of friendship skills psycho-education program designed for students with 
problems in establishing and maintaining friendship on quality of friendship of children between the 
ages of 9 and 12. Study findings demonstrated that quality of friendship scores of students that 
participated in friendship skills psycho-education showed a significance increase when compared to 
students who did not participate in that application. 

Literature review showed that mostly psycho-education or group counseling studies are 
conducted to instruct and develop social skills of individuals to develop friendship relations (Bilgiç, 
2000; Demir, 2006; Özaydın, 2006; Öztürk, 2009; Uşaklı, 2006), although the number of studies 
conducted on the topic in different age group in Turkey were quite limited (Çoban, 2007; Kabasakal & 
Çelik, 2010; Tagay, Baydan, & Acar, 2010; Uz Baş, 2010).  

The result of the psycho-education program to increase the quality of friendship were consistent 
with the results of previous studies on friendship skills education. In one of the previous national 
studies, Bilgiç (2000) concluded that the friendship skills psycho-education program positively affected 
the social acceptance levels of the students that attended the second stage of primary education. Again, 
Demir (2006) found that friendship skills psycho-education program positively affected social 
acceptance and sociometric status of the students who attend the secondary education. In another study, 
Özaydın (2006) examined the effectiveness of the “Program for the Improvement of Friendship Skills” 
that was instructed to children with normal development in preschool educational institutions on 
improvement of their interaction with their peers with special needs who had limited social interaction 
skills. As a result, it was observed that there was a significant increase in social interaction behavior in 
both groups of children (child with special needs child-educating peer). It was determined that social 
interaction behavior among peers were retained on 3rd and 4th weeks after the last follow-up data were 
obtained at a higher level than the beginning level. Uşaklı (2006) examined the influence of drama-based 
group counseling on the friendship relationships of 5th grade students in their study. At the end of the 
study, it was found that the group counseling positively affected the children's friendship relations. In 
another study by Öztürk (2009), effect of game-based friendship skills education on friendship skills of 
primary education 4th grade students was investigated and it was determined that there was no 
significant difference between Friendship Skills Assessment Scale pre-test and post-test scores of 
experiment and control group students, however the total scores of experiment group students 
significantly increased after the training.  

In the international arena, Ralph et al. (1998) developed a psycho-education program for 
adolescents aged 11 to 16 who had problems in friendship relations, and it was determined that the 
program had positive effects on the friendship relations of the adolescents, and improved their problem 
solving skills and self-respect. The literature review demonstrated that, similar to national studies, 
psycho-education studies were conducted in other countries to teach and develop social skills to 
improve friendship relations. In one of the initial studies, Oden and Asher (1977) developed and 
implemented a program to teach social skills to third and fourth grade children who were left alone. As 
a result, it was observed that there was an increase in the social skills of the students in the study group 
as demonstrated by sociometric measurements. In another study, La Greca (1983) developed a social 
skills training program to teach interpersonal relations skills to children and adolescents that 
experienced problems with their peers. The main objective of that study was to encourage the 
establishment of positive peer relations. At the end of the study, it was observed that the interpersonal 
skills of children and adolescents had developed. Bierman (1986) investigated whether social skills 
education improved children's relationships and found that verbal skills and peer support of children 
who received social skills education had increased. Grizenko et al. (2000) conducted a social skills 
education study with children aged between 8 and 11 years and the results demonstrated that the social 
skills education program that included implementing the perspective of the self and others was effective 
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on learning the behavior required at school and the achievements were retained by the students for nine 
months after the training. In another study, Fox and Boulton (2006) investigated the effects of social 
skills education they developed on victims of physical violence at ages 9 and 11. After this education, it 
was determined that there was a significant increase in the self-esteem levels of the students in the study 
group. Spence (2003), in his 1995 study, developed a social skills training program for young adults 
between the ages of 7 and 18 and found that the program was effective on young individuals. In another 
study, DeRosier (2004), in a study that investigated the effectiveness of the Social Skills Group 
Intervention, which included peer experiences such as social anxiety, bullying, and rejection, on 3rd 
grade students, concluded that students in the study group achieved a higher level of peer approval, 
resulting in higher levels of self-esteem. On the other hand, Dee and Ron (2009), in a study where they 
investigated the effectiveness of the intervention program they designed based on the principle that 
social skills do not only improve social relations, but also are related to psychological health and 
academic achievements of the children, found that loneliness and social anxiety levels of the 
participating students decreased and academic achievements of the children increased.  

The findings of studies found in the literature on the effects of friendship skills and social skills 
programs implemented at schools demonstrated that the findings were positive. It was observed that 
instruction of friendship skills increases the social acceptance levels of students (Demir, 2006) and affects 
friendship relations positively (Özaydın, 2006; Öztürk, 2009; Uşaklı, 2006). Similarly, it was observed 
that social skills programs positively affected social skills (Bilbay Alpa & Köseoğlu, 1999, Çoban, 2007; 
Kabasakal & Çelik, 2010; Tagay et al., 2010; Uz Baş, 2010; Ünlü, 2010; Yüksel, 1997), social acceptance 
(Sümer Hatipoğlu, 1999) and interpersonal relations (Uzamaz, 2000) of individuals. Thus, national and 
international study findings demonstrated that students who participated in the programs designed to 
improve friendship skills and social skills improved their relations with their peers.  

Both quality of friendship and peer acceptance are important components of peer relations 
(Demir & Urberg, 2004). Several studies revealed the positive effects of high quality friendship. Studies 
showed that the quality of friendship is related to the general well-being of children (Asher & Parker, 
1993; Bowker & Rubin, 2009; Foster, 2005; Ladd, 1999; Mitchell, 2005). Several scholars who conducted 
research on friendship assumed that a quality friendship has positive effects on children such as 
increasing their self-esteem, improving their adjustment to society and their ability to cope with stress 
factors (Berndt, 2002; Bowker & Rubin, 2009). 

Lansford et al. (2003) noted that young individuals with better friendship quality and peer 
groups tend to exhibit less problems behavior. Asher and Parker (1988) stated that failure in peer 
relations during the early period might be an indicator for adjustment of the individual to future 
adulthood problems.  

Thus, it was considered that friendship relations in childhood and the level of quality that these 
individuals feel in this relationships are quite important. Findings of this psycho-education study, 
which was based on the premise that as a result of teaching children the skills to initiate and maintain 
friendship relations, their friendship relations would be stronger, and thus would have a positive 
impact on their happiness and psychological health, demonstrated that quality of friendship levels of 
the children increased. 

Deliberation of the limitations is also considered important in evaluating the results obtained 
from a study. In the present study, an experimental design was attempted to be achieved using pre-test, 
post-test, experiment, control and placebo groups. However, no follow-up test was performed. This 
could be considered as a limitation of this study. Furthermore, the present study was limited to students 
in the 9-12 age group. So this is another limitation of research. 

In addition to that, because of the study is being done at noon and the class starts immediately 
after study, some group members don't continue to study because they cannot meet their nutrition and 
rest needs. So this situation is another limitation of the research. Also the fact that experiment, control 
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and placebo groups are selected from the same school students is another limitation of the study because 
students interact with each other in the school environment except from the study. 

Based on study findings, the following recommendations could be made. In the future, studies 
could work with students at 7th and 8th grade levels in the secondary school to demonstrate the 
effectiveness of friendship skills psycho-education. Thus, it would be possible to observe how well this 
experimental process would improve the quality of friendship in other age groups. It is also 
recommended to conduct a follow-up study to test the permanence of the applied psycho-education 
work in the future. 

 Also the field indicates that the friendship skills of the children and the parents and the parent-
child communication are related to each other. In future researches, a program which is developed for 
the parents and the friendship skills pscho-education which is developed for the students can be carried 
on simultaneously. 

 When the field is examined,, it has been seen that in abroad the studies which were done for 
friendship skills and social skills training, generally started from the lowest level. . Therefore in the 
future studies, the studies to develop friendship skills can be planned as starting from the pre-school 
period. 

 In the future studies making a social validity study is suggested to evaluate the effectiveness of 
the friendship skills psycho-education program. Whether the pscho-education program is effective can 
be evaluated by asking various questions to the associations participating in the pscho-education 
program, to the teachers in these associations and to the parents. 

 The applied friendship skills psycho-education program also supports preventive guidance 
work and its goals. Therefore friendship skills psycho-education groups can be constituted in schools 
and as many students as possible can be benefited from this service. 

This study could be considered as a study in which the effect of friendship skill psycho-
education program on the quality of friendship of the students aged 9-12 was investigated. As a result 
of the study, it is possible to argue that the friendship skill psycho-education program was supported, 
but further studies have to be conducted to ensure the long-term effects of the program. 

  



Education and Science 2017, Vol 42, No 191, 397-413 N. Öztürk & M. Kutlu 

 

410 

References 

Agnor, C. J. (2009). A proposed model of friendship quality and attachment in preschool children (Doctoral 
dissertation). Retrieved from Proquest Dissertations and Theses database (No. 3360141). 

Akın, A., & Akın, Ü. (2015). Arkadaşlık kalitesi ve öznel mutluluk: Öznel zindeliğin aracılık rolü. Eğitim 
ve Bilim, 40(177), 233-242. doi:10.15390/EB.2015.3786 

Asher, A. J., & Asher, S. R. (2004). Children's strategies and goals in response to help-giving and help-
seeking tasks within a friendship. Child Development, 75(3), 749-763.  

Asher, S. R., & Coie, J. D. (1990). Peer rejection in childhood. New York: Combridge University Press. 
Asher, S. R., & Parker, J. G. (1993). Friendship and friendship quality in middle childhood: Links with 

peer group acceptance and feelings of loneliness and social dissatisfaction. Developmental 
Psychology, 29, 611-621. 

Asher, S. R., & Parker, J. G. (1988). Signifance of peer relationship problems in childhood. In B. H. 
Schneider, G. Attili, J. Nadel ve R. P. Weissberg (Eds.), Social competence in develpomental perspective 
(pp. 5-23). USA, Netherlands: Kluwer Academic Publisher. 

Bagwell, C. L., Newcomb, A. F., & Bukowski, W. M. (1998). Preadolescent friendship and peer rejection 
as predictors of adult adjustment. Child Development, 69, 140-153. 

Baker, S. E. (2009). An examination of friendship quality and affective representations of friendship in Childeren 
perinatally infected with hıv, childern with asthma and healty childern of hıv-positive mothers (Doctoral 
dissertation). Retrieved from Proquest Dissertations and Theses database (No. 3399836). 

Baril, H., Julien, D., Chartrand, E., & Dube, B. (2009). Females’ quality of relationships in adolescence 
and friendship support in adulthood. Canadian Journal of Behavioural Science, 41(3), 161-168. 

Barry, C. M., & Wigfield, A. (2002). Self-perceptions of friendship-making ability and perceptions of 
friends’ deviant behavior: Childhood to adolescence. The Journal of Early Adolescence, 22(2), 143-172. 

Berndt, J. J., & Keefe, K. (1995). Friend’s influence on adolescents adjustment to school. Child 
Development, 66, 1312-1329. 

Berndt, J. J., Hawkins, J. A., & Jiao, Z. (1999). Influences of friends and friendship on adjustment to junior 
high school. Merril-Palmer Quarterly, 45, 13-41.  

Berndt, T. J. (2002). Friendship quality and social development. Current Directions in Psyhological Science, 
11(1), 7-10. 

Bierman, K. L. (1986). Process of change during social skills training with preadolescents and its relation 
to treatment outcome. Child Development, 57(1), 230-240.  

Bilbay-Alpa, A. & Köseoğlu, F. (1999). Arkadaşlarınca düşük kabul gören 4. ve 6. sınıf öğrencilerinin akran 
ilişkilerini güçlendirmek için geliştirilen sosyal beceriler programının etkinliği (Unpublished master’s 
thesis). Boğaziçi University, İstanbul. 

Bilgiç, N. (2000). Arkadaşlık becerisi eğitiminin ilköğretim ikinci kademe öğrencilerinin yalnızlık düzeylerine 
etkisi (Unpublished master’s thesis). Gazi University, Ankara. 

Bowker, J. C., & Rubin, K. H. (2009). Self-consciousness, friendship quality, and adolescent internalizing 
problems. British Journal of Developmental Psychology, 27, 249-267. 

Bukowski, W. M., & Hoza, B. (1989). Popularity and friendship: Issues in theory, measurement, and 
outcome. In T. J. Bernd ve G. W. Ladd (Eds.), Peer relationship in child development (pp. 15-45). New 
York: Wiley & Sons. 

Büyüköztürk, Ş. (2007). Sosyal bilimler için veri analizi el kitabı. Ankara: Pegem Yayıncılık. 
Büyüköztürk, Ş. Çokluk, Ö., & Köklü, N. (2010). Sosyal bilimler için istatistik (6th ed.). Ankara: Pegem 

Yayıncılık. 
Caldarella, P., & Merrell, K. W. (1997). Common dimensions of social skills of children and adolescents: 

A taxonomy of positive behaviors. School Psychology Review, 26, 265-279. 



Education and Science 2017, Vol 42, No 191, 397-413 N. Öztürk & M. Kutlu 

 

411 

Chow, W. Y. (2008). The role of friendship on adolescent mental health problems (Doctoral dissertation). 
Retrieved from Proquest Dissertations and Theses database (No. 3319072).  

Cohen, A. A. B. (2008). The best friendships of young adolescents: The role of internalizing symptoms, 
Characteristics of friends, friendship quality, and observed disclosure (Doctoral dissertation). Retrieved 
from Proquest Dissertations and Theses database (No. 3307762). 

Çoban, E. Ç. (2007). Sosyal beceri sorunu olan öğrenciler ve annelerine uygulanan yaratıcı drama etkinlikleri 
programının öğrencilerin sosyal beceri düzeylerinin gelişimim üzerindeki etkisi (Unpublished master’s 
thesis). Dokuz Eylül University, İzmir. 

Dee, B., & Ron, A. (2009). Evaluating a small-group counseling program-A Model for program planning 
and improvement in the elementary setting. Professional School Counseling, 12(6), 428-433. 

Demir, M., & Urberg, K. (2004). Friendship and adjusment among adolescents. Journal Experimental Child 
Psychology, 88, 68-82. 

Demir, M., Özen, A., Doğan, A., Bilyk, N. A., & Tyrell, F. A. (2011). I matter to my friend, therefore I am 
happy: Friendship, mattering, and happiness. Journal Happiness Studies, 12, 983-1005. 

Demir, S. (2006). Arkadaşlık becerilerini geliştirmeye dönük grup rehberliği  programının ilköğretim ikinci 
kademe öğrencilerinin sosyometrik statülerine etkisi (Unpublished master’s thesis). İnönü University, 
Malatya. 

DeRosier, M. E. (2004). Building relationship and combating bulling: Effectiveness of a school-based 
social skills group intervention. Journal of Clinical Child & Adolescent Psychology, 33(1), 196-201.  

Ellis, S., Rogoff, B., & Cromer, C. C. (1981). Age segregation in children’s social interactions. 
Developmental Psychology, 17, 399-407.  

Erdley, C. A., Nagle, D. W., Newman, J. E., & Carpenter, E. M. (2001). Childeren’s friendship experiences 
and psychological adjustment: Theory and Research. Child and Adolescent Developmental, 91, 5-24. 

Foster, G. (2005). Making friends: A nonexperimental analysis of social pair formation. Human Relations, 
58(11), 1443-1465. 

Fox, C. L., & Boulton, M. J. (2006). Friendship as a moderator of the relationship between social skills 
problems and peer victimisation. Aggressive Behavior, 32(2), 110-121. 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in education (8th 
ed.). New York: McGraw Hill. 

Froding, B., & Peterson, M. (2012). Why virtual friendship is no genuine friendship. Ethics and 
Information Technology, 14, 201-207. Retrieved December, 20, 2014, from 
http://download.springer.com/static/pdf/35  

Geçtan, E. (2003). Psikanaliz ve sonrası. İstanbul: Remzi Kitabevi.  
Granich, A. L. (2009). “I get by with a little help from my friends": Bullying and the protective and moderating 

role of friendship quality (Unpublished master’s thesis). Guelph University, Canada. 
Grizenko, N., Zappitelli, M., Langevin, J. P., Hrychko, S., El-Messidi, A., Kaminester, D., et al. (2000). 

Effectiveness of a social skills training program using self/other perspective- taking: A nine-month 
follow-up. American Journal of Orthopsychiarty, 70(4), 501-509. 

Hartup, W. W., & Stevens, N. (1999). Friendship and adaptation across the life span. Current Directions 
in Psychological Science, 8, 76-79. 

Hintikka, J., Koskela, T., Kontula, O., Koskela, K., & Viinamaeki, H. (2000). Men, women and friends: 
Are there differences in relation to mental well-being?. Quality of Life Research, 9(7), 841-845. 

Holleb, L. J. (2011). Social withdrawal during middle childhood: An exploration of social information processing, 
friendship experiences, and psychological adjusment (Doctoral dissertation). Retrieved from Proquest 
Dissertations and Theses database (No. 3496081). 

Kabasakal, Z., & Çelik, N. (2010). Sosyal beceri eğitiminin ilköğretim öğrencilerinin sosyal uyum 
düzeylerine etkisi. Elementary Education Online, 9(1), 203-212.  

http://download.springer.com/static/pdf/35


Education and Science 2017, Vol 42, No 191, 397-413 N. Öztürk & M. Kutlu 

 

412 

Knickmeyer, N., Sexton, K., & Nishimura, N. (2002). The impact of same-sex friendships on the well-
being of women: A review of the literature. Women and Therapy, 25, 37-59. 

La Greca, A. M. (1983). Teaching interpersonal skills: A model for instruction in the schools. School 
Psychology International, 4, 109-112. 

Ladd, G. W. (1999). Peer relationship and social competence during early and middle childhood. Annual 
Review of Psychology, 50, 333-359. 

LaGreca, A. M., & Harrison, H. M. (2005). Adolescent peer relations, friendships, and romantic 
relationships: Do they predict social anxiety and depression? Journal of Clinical Child and Adolescent 
Psychology, 34, 49-61. 

Lansford, J. E., Criss, M. M., Pettit, G. S., Dodge, K. A., & Bates, J. E. (2003). Friendship quality, peer 
group attiliation and peer antisocial behavior as moderators of the link between negative parenting 
and adolescent externalizing behavior. Journal Reserach Adolescent, 13(2), 161-184. 

Marion, D. (2008). Longitudional change in friendship quality and adolescent adjustment (Master’s thesis). 
Retrieved from Proquest Dissertations and Theses database (No. 1452451). 

McFarland, C. A. (2008). Reciprocal relationships between adolescent aggression and  close friendship quality 
in middle and high school (Doctoral dissertation). Retrieved from Proquest Dissertations and Theses 
database (No. 3362861). 

McGuire, K. D., & Weisz, J. R. (1982). Social cognition and behavior correlates of preadolescent 
chumpship. Child Development, 53(6), 1478-1484. 

Mitchell, G. S. (2005). Children’s friendship and after- school program particıpation: Does partiiıpation in An 
after-school program affect the development and quality of children’s friendship (Master’s thesis). 
Retrieved from Proquest Dissertations and Theses database (No. 3179906).  

Morganett, R. S. (2005). Yaşam becerileri. Ergenler için grupla psikolojik danışma uygulamaları (S. Güçray, A. 
Kaya, & M. Saçkes, Trans.). Ankara: Pegem Yayıncılık. 

Nolan, S. A., Flynn, C., & Garber, J. (2003). Prospective relations between rejection and depression in 
young adolescents. Journal of Personality and Social Psychology, 85, 745-755. 

Oden, S., & Asher, S. R. (1977). Coaching children in cocial skills for friendship making. Child 
Development, 48, 495-506. 

Özaydın, L. (2006). Arkadaşlık becerilerini geliştirme programının özel gereksinimi olan ve olmayan okul öncesi 
çocuklarının sosyal etkileşimlerine etkisi (Unpublished doctoral dissertation). Ankara University, 
Ankara.  

Öztürk, D. (2009). The effects of friendship making skills training with board game on friendship making skills 
of fourth grade elementary school students (Unpublished master’s thesis). Middle East Technical 
University School of Social Sciences, Ankara. 

Öztürk, N. (2016). Arkadaşlık becerisi psiko-eğitiminin 9-12 yaş arası öğrencilerin arkadaşlık niteliğine etkisi 
(Unpublished doctoral dissertation). İnönü Universtiy, Malatya. 

Ralph, A., Hogan, S. J., Hill, M., Perkins, E., Ryan, J., & Strong, M. (1998). Improving adolescents social 
competence in peer interactions using correspondence training. Education and Treatment of 
Children, 21(2), 171-194. 

Rutter, M. (1987). Resilience in the face adversity: Protective factors and resistence to psychiatric 
disorder. British Journal of Psychiatry, 147, 598-611.  

Schofield, M. J., & Kafer, N. F. (1985). Children’s undersatnding of friendsip ıssues: Development by 
stage or sequence? Journal of Social and Personal Relationship, 2, 151-165. 

Segrin, C. (2001). Social skills and negative life events: Testing the deficit stres generation hypothesis. 
Current Psychology, 20, 19-35. 

Spence, S. H. (2003). Social skills training with children and young people: Theory, evidence and 
practice. Child and Adolescent Mental Health, 8(2), 84-96. 



Education and Science 2017, Vol 42, No 191, 397-413 N. Öztürk & M. Kutlu 

 

413 

Sümer Hatipoglu, Z. (1999). The effect of social skills training on perceived dimensions of social skills and 
sociometric status of primary school students (Unpublished doctoral dissertation). Middle East 
Technical University School of Social Sciences, Ankara. 

Tagay, Ö., Baydan, Y., & Acar, N. V. (2010). Sosyal beceri programının (BLOCKS) ilköğretim ikinci 
kademe öğrencilerinin sosyal beceri düzeyleri üzerindeki etkisi. Mehmet Akif Ersoy Üniversitesi 
Sosyal Bilimler Enstitüsü Dergisi, 2(3), 19-28. 

Thompson, M., Grace, C. O., & Cohen, L. J. (2002). Çocuğunuzun arkadaşlık ilişkileri (E. N. Boylu, Trans.). 
Ankara: Arkadaş Yayınevi.  

Ueno, K. (2005). The effects of friendship networks on adolescent depressive symptpms. Social Science 
Research, 34, 484-510. 

Uşaklı, H. (2006). Drama temelli grup rehberliğinin ilköğretim V. sınıf öğrencilerinin arkadaşlık ilişkileri, 
atılganlık düzeyi ve benlik saygısına etkisi (Unpublished doctoral dissertation). Dokuz Eylül 
University, İzmir. 

Uysaler, H. (2015). Arkadaşlık becerilerini geliştirme programının üstün zekâlı öğrencilerin arkadaşlık 
ilişkilerine etkisi (Unpublished doctoral dissertation). İstanbul University, İstanbul. 

Uz Baş, A. (2010). Sınıf-temelli bir sosyal beceri eğitimi programının ilköğretim dördüncü sınıf 
öğrencilerinin güvengenlik ve saldırganlık düzeyleri üzerindeki etkisi. Uluslararası İnsan Bilimleri 
Dergisi, 7(2), 731-747. 

Uzamaz, F. (2000). Sosyal beceri eğitiminin ergenlerin kişilerarası ilişki düzeylerine etkisi (Unpublished 
master’s thesis). Çukurova University, Adana. 

Ünlü, M. (2010). Grupla psikolojik danışmanın ilköğretim ikinci kademedeki  öğrencilerin sosyal beceri 
düzeylerine etkisi (Unpublished master’s thesis). Afyon Kocatepe University, Afyon. 

Wanless, R. L., & Prinz, R. J. (1982). Methodological issues in conceptualizing and treating childhood 
social isolation. Psychological Bulletin, 92, 39-55. 

Webster-Stratton, C. (n.d.). Coping withpeer problems and teaching friendship skills. Retrieved from 
http://www.incredibleyears.com/download/resources-for-parents/coping-with-peer-
problems.pdf 

Wiltz, J. M. A. (2005). Identifying factors associated with friendship in individuals with mental retardation 
(Unpublished doctoral dissertation). Ohio State University, Ohio. Retrieved December 20, 2014 
from https://etd.ohiolink.edu/rws_etd/document/get/osu1122928929/inline 

Yun Lee, L. S. (2008). Peer reciprocity, acceptence and friendship quality in chidren with autism in general 
Educational settings (Doctoral dissertation). Retrieved from Proquest Dissertations and Theses 
database (No. 3335941). 

Yüksel, G. (1997). Sosyal beceri eğitiminin üniversite öğrencilerinin sosyal beceri düzeylerine etkisi 
(Unpublished doctoral dissertation). Gazi University, Anakara. 

Zhou, H., Li, Y., Zhang, B., & Zeng, M. (2012). The relationship between narcissism and Friendship 
qualities in adolescents: Gender as a moderator. Sex Roles, 67, 452-462. 

https://etd.ohiolink.edu/rws_etd/document/get/osu1122928929/inline

	Asher, A. J., & Asher, S. R. (2004). Children's strategies and goals in response to help-giving and help-seeking tasks within a friendship. Child Development, 75(3), 749-763.


<<

  /ASCII85EncodePages false

  /AllowTransparency false

  /AutoPositionEPSFiles true

  /AutoRotatePages /None

  /Binding /Left

  /CalGrayProfile (Dot Gain 20%)

  /CalRGBProfile (sRGB IEC61966-2.1)

  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)

  /sRGBProfile (sRGB IEC61966-2.1)

  /CannotEmbedFontPolicy /Error

  /CompatibilityLevel 1.4

  /CompressObjects /Tags

  /CompressPages true

  /ConvertImagesToIndexed true

  /PassThroughJPEGImages true

  /CreateJobTicket false

  /DefaultRenderingIntent /Default

  /DetectBlends true

  /DetectCurves 0.0000

  /ColorConversionStrategy /CMYK

  /DoThumbnails false

  /EmbedAllFonts true

  /EmbedOpenType false

  /ParseICCProfilesInComments true

  /EmbedJobOptions true

  /DSCReportingLevel 0

  /EmitDSCWarnings false

  /EndPage -1

  /ImageMemory 1048576

  /LockDistillerParams false

  /MaxSubsetPct 100

  /Optimize true

  /OPM 1

  /ParseDSCComments true

  /ParseDSCCommentsForDocInfo true

  /PreserveCopyPage true

  /PreserveDICMYKValues true

  /PreserveEPSInfo true

  /PreserveFlatness true

  /PreserveHalftoneInfo false

  /PreserveOPIComments true

  /PreserveOverprintSettings true

  /StartPage 1

  /SubsetFonts true

  /TransferFunctionInfo /Apply

  /UCRandBGInfo /Preserve

  /UsePrologue false

  /ColorSettingsFile ()

  /AlwaysEmbed [ true

  ]

  /NeverEmbed [ true

  ]

  /AntiAliasColorImages false

  /CropColorImages true

  /ColorImageMinResolution 300

  /ColorImageMinResolutionPolicy /OK

  /DownsampleColorImages true

  /ColorImageDownsampleType /Bicubic

  /ColorImageResolution 300

  /ColorImageDepth -1

  /ColorImageMinDownsampleDepth 1

  /ColorImageDownsampleThreshold 1.50000

  /EncodeColorImages true

  /ColorImageFilter /DCTEncode

  /AutoFilterColorImages true

  /ColorImageAutoFilterStrategy /JPEG

  /ColorACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /ColorImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000ColorACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000ColorImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasGrayImages false

  /CropGrayImages true

  /GrayImageMinResolution 300

  /GrayImageMinResolutionPolicy /OK

  /DownsampleGrayImages true

  /GrayImageDownsampleType /Bicubic

  /GrayImageResolution 300

  /GrayImageDepth -1

  /GrayImageMinDownsampleDepth 2

  /GrayImageDownsampleThreshold 1.50000

  /EncodeGrayImages true

  /GrayImageFilter /DCTEncode

  /AutoFilterGrayImages true

  /GrayImageAutoFilterStrategy /JPEG

  /GrayACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /GrayImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000GrayACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000GrayImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasMonoImages false

  /CropMonoImages true

  /MonoImageMinResolution 1200

  /MonoImageMinResolutionPolicy /OK

  /DownsampleMonoImages true

  /MonoImageDownsampleType /Bicubic

  /MonoImageResolution 1200

  /MonoImageDepth -1

  /MonoImageDownsampleThreshold 1.50000

  /EncodeMonoImages true

  /MonoImageFilter /CCITTFaxEncode

  /MonoImageDict <<

    /K -1

  >>

  /AllowPSXObjects false

  /CheckCompliance [

    /None

  ]

  /PDFX1aCheck false

  /PDFX3Check false

  /PDFXCompliantPDFOnly false

  /PDFXNoTrimBoxError true

  /PDFXTrimBoxToMediaBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXSetBleedBoxToMediaBox true

  /PDFXBleedBoxToTrimBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXOutputIntentProfile ()

  /PDFXOutputConditionIdentifier ()

  /PDFXOutputCondition ()

  /PDFXRegistryName ()

  /PDFXTrapped /False



  /CreateJDFFile false

  /Description <<



    /BGR <>

    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>

    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>

    /CZE <>

    /DAN <>

    /DEU <>

    /ESP <>

    /ETI <>

    /FRA <>

    /GRE <>



    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)

    /HUN <>

    /ITA <>

    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>

    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>

    /LTH <>

    /LVI <>

    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)

    /NOR <>

    /POL <>

    /PTB <>

    /RUM <>

    /RUS <>

    /SKY <>

    /SLV <>

    /SUO <>

    /SVE <>

    /TUR <>

    /UKR <>

    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)

  >>

  /Namespace [

    (Adobe)

    (Common)

    (1.0)

  ]

  /OtherNamespaces [

    <<

      /AsReaderSpreads false

      /CropImagesToFrames true

      /ErrorControl /WarnAndContinue

      /FlattenerIgnoreSpreadOverrides false

      /IncludeGuidesGrids false

      /IncludeNonPrinting false

      /IncludeSlug false

      /Namespace [

        (Adobe)

        (InDesign)

        (4.0)

      ]

      /OmitPlacedBitmaps false

      /OmitPlacedEPS false

      /OmitPlacedPDF false

      /SimulateOverprint /Legacy

    >>

    <<

      /AddBleedMarks false

      /AddColorBars false

      /AddCropMarks false

      /AddPageInfo false

      /AddRegMarks false

      /ConvertColors /ConvertToCMYK

      /DestinationProfileName ()

      /DestinationProfileSelector /DocumentCMYK

      /Downsample16BitImages true

      /FlattenerPreset <<

        /PresetSelector /MediumResolution

      >>

      /FormElements false

      /GenerateStructure false

      /IncludeBookmarks false

      /IncludeHyperlinks false

      /IncludeInteractive false

      /IncludeLayers false

      /IncludeProfiles false

      /MultimediaHandling /UseObjectSettings

      /Namespace [

        (Adobe)

        (CreativeSuite)

        (2.0)

      ]

      /PDFXOutputIntentProfileSelector /DocumentCMYK

      /PreserveEditing true

      /UntaggedCMYKHandling /LeaveUntagged

      /UntaggedRGBHandling /UseDocumentProfile

      /UseDocumentBleed false

    >>

  ]

>> setdistillerparams

<<

  /HWResolution [2400 2400]

  /PageSize [612.000 792.000]

>> setpagedevice



