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Abstract

The aim of this study was to define the impact of infusing popular culture’s elements such as
comics, TV series, popular music etc. on teaching practice in classroom in Turkey. Popular culture
plays an important role in education. This study reveals that teachers often use popular culture that
plays an important role in the lives of children in the classroom. Teachers attempt to integrate popular
culture into the lessons in many different ways consciously or spontanesly. Popular culture is
reflected in the, methods, and educational activities and drills in daily lesson plans. Popular culture is
included sometimes as a reinforcing unit for some other units in lesson plans. Teachers noticed that
they had to integrate popular culture into the teaching context because it allowed them to make
connections between real life and school thus making daily classroom implementations better.
Although teachers are against popular culture, they all agree that it is a reality for schooling and
sometimes they use it reluctantly.
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Oz

Bu arastirmanin amact Tiirkiye’de simf igi dgretim uygulamalarma ¢izgi film, TV dizileri
vb.den olusan popular kiiltiiriin 6gelerinin etkisini belirlemektir. Popiiler kiiltiir egitimde 6nemli bir
rol oynamaktadir. Bu calisma da gocuklarin yasaminda onemli rol oynayan popular kiiltiiriin
Ogelerinin Ogretmenler tarafindan oOgretimde ne diizeyde kullanildigin1 ortaya koymaktadir.
Ogretmenler popular kiiltiiriin 6gelerini bilingli ya da bilingsizce 6gretime adapte etmektedirler.
Popiiler kiiltiir Ogretmenlerin giinlitk ders planlarindaki alistirmalar, egitimsel etkinlikler ve
yontemlerine de etki etmektedir. Popiiler kiiltiir bazen ders planlarinda giidiileyici ve motivasyon
6gesi olarak da yer almaktadir. Ogretmenler de buna karsi olsalar bile bazen gercek yasamla
baglantiyr kolaylastirdig: icin giinliik smuf igi etkinliklerde popiiler kiiltiiriin etkisi oldugunu fark
etmislerdir. Kars1 olsalar bile popiiler kiiltiiriin egitimin bir gercegi oldugunu kabul etmislerdir.

Anahtar sozciikler: popiiler kiiltiir, 6gretim, smuf, yiiksek kiiltiir

! Ankara [:Jniversitesi, Egitim Bilimleri Fakiiltesi, Sosyal Bilgiler Egitimi Programi, guveni@ankara.edu.tr
2 Ankara Universitesi, Egitim Bilimleri Fakiiltesi, Sosyal Bilgiler Egitimi Programu,
skelesoglu1907@gmail.com

344



A Qualitative study towards infusing popular culture on teaching practice in classroom

Ozet
Amag
Aragtirmanin temel amaci Tiirkiye’de 6gretmenlerin sinif ici 6gretim etkinliklerinde popiiler
kiiltiirti kullanma durumlar: ve derse adapte etme diizeyleri ele alinmistir. Bu amagcla 4.ve 5. smifta
gorev yapan sinuf 6gretmenlerinin ders planlari, dersleri ve ders akiglar: izlenmistir.

Bulgular ve Tartisma

Ogretmenlerin ¢ocuklara yonelik popiiler kiiltiir {iriinlerinin derste kullanmasina y6nelik bu
arastirmada ortaya ¢itkan en dnemli sonug¢ 0gretmenlerin ¢ogunlugunun g¢ocuklarin bu iiriinlerden
nasil etkilediginden fazla haberdar olmamalaridir. Ogretmenlerin yari yapilandirilmis sormacalar
vermis olduklar1 cevaplar incelendiginde bir¢ok o6gretmenin popiiler kiiltiirle éncelikle okul disinda
karsilastiklar1 Arastirmaya katilan ogretmenlerden ¢ogunlugu popiiler kiiltiir kavramina olumsuz
anlam yiiklemisler ve popiiler kiiltiire dayali uygulamalarma tereddiitle yaklasmislardir. Popiiler
kiiltiiriin {irtinlerini 6gretimde ne dereceye kadar kullaniyorsunuz? Sorusuna verilen cevaplarda,
Ogretmenlerin zaman zaman TV dizileri vb. Yayinlardan etkilendiklerini ve 6gretim anlayislarinda
degisiklige gittikleri ortaya ¢ikmistir. Bu da bize 6gretmenlerin popiiler kiiltiir {iriinlerinin yerlesik
anlayiglarin  degistirmeye yol agtigimi gostermektedir. Ogretmenlerin ozellikle egitici film ve
belgesellerden de etkilenmis olmalar: ilgingtir. Bir diger olgu da popiiler medyanin bi¢imlendirici
etkisidir. Ozellikle “Agik Ogretim” kanah gibi egitsel kanallarda yapilan yaymnlarin da bilgilendirici
oldugunu zaman zaman egitim amaciyla buralardan yararlandiklarini belirtmislerdir. Bunu popiiler
kiiltiiriin 6gretimin niteligini artiric1 yan etkisi olarak gérmek olasidir. Bunda popiiler kiiltiiriin temsil
ve sunus bi¢imlerinin de etkisi vardir. Popiiler kiiltiiriin {iriinii olan dizi ve yayinlarin gercek yasamla
dgretim yagamini biitiinlestirmeyi kolaylastirdigini belirtmislerdir. Ogretmenlerin popiiler kiiltiiriin
hangi boyutunu ve 6gelerini kullandiklar1 soruldugunda, 6gretimde konuyu bilmenin énemini 6n
plana koyduklar: goriilmiistiir. Bununla birlikte var olan teknik ve yontemlerle, ders arag gereglerinin
bazen bazi konu ya da basliklar1 agiklamak igin yeterli olmadigini belirmiglerdi. Ozellikle soyut
konularn oOgretiminde zorlandiklarinda Ogrencilerin ilgi ve motivasyonlarmi artirmak ve ders
icindeki etkinlikleri daha ilgi ¢ekici hale getirmek icin ¢ocuklara yonelik, dizi film ya da ¢izgi
filmlerden yararlandiklarmni belirtmislerdir. Alt simiflarda “Susam Sokag1” tarzinda diziler etkiliyken
tist smiflarda Harry Potter vb. Filmlerin daha etkili oldugunu belirtmislerdir. Ozellikle rutin
uygulamalarm disma c¢ikmayr sagladigr icin popiiler kiiltliriin bu yoniinden yararlandiklarim
belirtmislerdir. Popiiler kiiltiir 6gelerinin 6gretmenin smif i¢indeki aliskanligini etkileyip etkilemedigi
soruldugunda 6gretmenler biraz diisiinmiis ve etkilendiklerini belirtmislerdir. Ozellikle 6rnekler,
alistirmalar ve konular arasinda iliski kurarken popiiler kiiltiirden etkilendiklerini belirtmislerdir.
Gorsel-isitsel orneklerin ¢arpici olmasi, oyunlarin farkli formatta verilmesi ve 6grencilerin hemen
hemen hepsinin konuya iliskin arka plani iyi bilmesi 6gretmenin derste ortak bir temel olusturmasina
yardima oldugu belirtilmistir. Bu anlamda 6grencilerle daha kolay iletisim kuruldugu ayn1 zamanda
popiiler kiiltiirii 6grencilerin konular arasinda bag kurmaya yarayan bir arag olarak betimlemislerdir.
Ogretmenlerden bazilar1 egitim ve 6gretimle ilgili filmlerdeki karakterlerin davranis ve tutumlarmdan
belli diizeyde etkilendiklerini ve ogretim anlayisinda onlar1 bazen model olarak aldiklarm
sdylemisglerdir. “Ornegin Olii Ozanlar Dernegi” ve “Tehlikeli Diisiinceler” filmindeki dgretmenin
yaklagimini etkileyici bulduklarmni bu tiir 6gretmen olmay1 arzu ettiklerini belirtmeleri oldukgca
ilginctir.

Ogretmenlerin ddev ve alistirma gahismalarinda da popiiler kiiltiir {iriinlerinden yararlandig1
ortaya ¢ikmigtir. Alistirma ve ddevlerin konu ve sunumlarinda 6grencilere farkina varmadan ya da
bilerek popiiler kiiltiirle ilgili alanlardan 6rnekler ve somuslastirmalar yaptirdiklar: ortaya ¢ikmuistir.
Popiiler kiiltiirlin iiriinleri olan ¢izgi romanlar vb. gorsellik ve akicilik agisindan cocuklarca
benimsendigi icin 6gretmenlerin bu konuya ev d6devlerinde de yer verdigi ortaya ¢ikmaktadir. Bunlar
bize dgretmenlerin ¢cocuklarin popiiler kiiltiirle ilgili birikimlerinin farkinda olmalar1 zorunlulugunda
oldugunu gostermektedir.
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Sonucg

Popiiler kiiltiir tek basma ele alindiginda cogunlukla olumsuz anlamlar ¢agristiran bir alandar.
Alan yazinda buna iliskin ¢ok sayida arastirma vardir. Cocuklart bagmh kildigi, siddete
yonlendirdigi ve hareketsiz kildig1 gibi elestiriler en fazla dile getirilen konulardir. Bununla birlikte
popiiler Kkiiltiirtin ¢ocuklar arasindaki tartismasiz wistiinliigii de kabul edilmektedir. Bu tiir
olumsuzluklarina ragmen &zellikle 6gretmen ya da egitimcilerin bu alandaki olumsuzluklar1 azaltarak
egitim ve Ogretimde popiiler kiiltiirden olumlu yararlanabilecekleri ortaya ¢ikmistir. Bu tamamen
popiiler kiiltiire dayanmak anlamma gelmemelidir. Popiiler kiiltiir bireyin aliskanliklar1 ve hayallerini
bi¢imlendiren bir alan oldugu i¢in 6gretimde bu aliskanliklar1 olumluya doniistiirmek 6gretmenlerin
elindedir. Ogretmenlerin bu alandaki gelisme ve ortak paydanin farkinda olmasi egitim ve dgretim
acisindan yararli olacaktir. Popiiler kiiltiire belli diizeyde dersinde yer verin 6gretmenler derste ilgi ve
motivasyonu saglamada daha basarili olabilecegi kabul edilmelidir. Ogretmenler derse baglarken ya
da siire¢ igesisinde ders materyali, somut Ornek ve Ogrenci yasantilariyla baglanti kurma
durumlarinda sorun yasadiklarinda belli dlgiilerde popiiler kiiltiir iiriinlerine basvurabilirler. Derse
alistirma ve ev Odevlerini yapmalar1 i¢in de 6grencilere baglangic noktasi olarak bu {irtinlerden
yararlanmalar1 Onerilebilir. Popiiler kiiltiiriin alt 6geleri olan diziler, ¢izgi filmler veya diger filmler
gibi tirtinlerin derse adapte edilmesi yiiksek kiiltiire hizmet edebilir. Burada 6nemli olan 6gretmenin
olay1 ders ve Ogretim baglaminda gormesi ve Ogrencileri buraya yonlendirmesidir. Arastirmada
ortaya ¢ikan en ilging sonuglardan birisi 6gretmenlerin popiiler kiiltiire tedirgin yaklagmalar1 buna
karsilik derste kullanmis olmalaridir. Bazen yontemlerde bazen de igerikte popiiler kiiltiir
tirinlerinden etkilenmis olmalar1 da dikkate degerdir. Ogretmenin 6grencileri daha iyi motive etmesi,
dersi ilgi cekici hale getirebilmesi ve iyi bir baslangic yapip, ilgiyi siirekli tutabilmesi i¢in popiiler
kiiltiirden yararlanmasi Ogretimin niteligini artirabilir. Ayrica Ogrencilerin somuttan soyuta
gidebilmeleri konusunda da popiiler kiiltiir {iriinlerinin derse adaptasyonu yararl olabilir. lkégretim
Ogretmenleriyle yapilan bu arastirmanin ders kitaplari, 6gretim programlar1 ve daha {iist smiflarda
gorev yapan O0gretmenlerle de yapilmasi alan yazina yenilikler getirebilir.

Introduction

Popular culture has begun to link generations more broadly than ‘high’ culture has ever been
able. Nonetheless, there are a variety of arguments against studying popular culture and some make
the criticism that popular culture either lacks quality or that it is usually created by people who know
little about it and who are not able to discern the quality of its artifacts. Many studies pertaining to
popular culture in education directly address the role of students’ popular culture (Berube, 1999, p.
12-13) despite the fact that it is not easy to clearly define this phenomenon. For the purpose of this
study, popular culture will be defined as media and the consumer content of popular music, sports,
computers, television shows and series, films, games and other habits that occupy youth’s time and
interests (Marsh and Millard, 2000, Javari, 2001, p. 382). The use of popular culture in educational
settings may help to ‘capture’ the interests of children, thus enabling teachers to effectively introduce
texts that are part of the curriculum and that can ‘empower’ readers, despite the initial reluctance of
teachers to use such agents of popular culture. Indeed, it has been suggested that the contents of
popular culture evoke pleasure in children and influence their instructional skills (Lambirth. 2003, p, 9-
14). Children seem to delight in what their parents find offensive: much of popular media and
consumer content exploits this very notion. Different studies have shown how popular culture, media
and consumer content, by directly appealing to children’s subversive instincts and tastes, have
effectively constructed a youth audience, which can be defined as being in opposition to that of adult
carers. For instance, Gee notes that “videos could reveal patterns of, and provide useful strategies for,
learning. He urges that videos and quality popular magazines be used to enhance the key processes of
learning and thinking. Children could be actively involved in learning thanks to popular culture, as
knowledge is fundamentally embedded in the ‘material, social and cultural world.” Furthermore, the
products of popular culture may serve to maximize students’ capacity to transfer abilities from
related, known concepts to new ones. Further still, children may have the opportunity to go beyond
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language and utilize visual symbols, images and other interactive designs to improve learning
modalities to communicate meaning (Gee, 2003, p. 48-49).

Despite this great potential for educational exploitation, teachers have varying opinions as to
the effects of popular culture - as opposed to high culture - on each part of the education system,
namely the students, the curricula, the classrooms and so forth. The term “popular culture” seems to
arouse a problem because of its connotations. Popular culture lives today, as well as in the past and in
the social, economical and ideological conditions of its creation, involving every sphere of life. Popular
culture is most emphatically not ‘high culture’, which refers to those aspects of culture which are most
highly valued and esteemed by a given society's political, social, economic, and intellectual elite.
Therein lies popular culture’s dilemma. Regardless of these widely held opinions, it should be noted
that culture and commerce provide certain concrete outcomes for both the educational process and
popular culture, which coexist and cooperate with each other (Hong Xu, 2001, p.729-730). A claim
often made by those against the infiltration of popular culture is that it does not allow students to
have imagination (but to live in an imaginative world created by popular culture) and they cannot
think abstractly due to the very concreteness of popular culture. On the other hand, it has been
pointed out that teachers are afforded the opportunity to slant towards the intellect of students
through popular culture media (Hofsteadter, 1987, p. 512).

“The studies [on] usage of popular culture indicate that the teachers who did not wish to use
popular culture in their classrooms share similar traditional conceptions of literacy with many of those
who advocate the use of popular texts in the classroom. The teachers saw the use of popular culture
items in opposition to the aims and objectives they felt were their responsibility to teach” (Lambirth
2003, p.12). They nevertheless highlighted the success of ‘incorporating’ children’s interests in the
items of popular culture texts for better learning and motivation in the primary classroom (Marsh and
Millard, 2000, Dyson, 2001, Bromley, 2002). Dyson's research with young children draws attention to
the “social and ideological processes underpinning children's use of media symbols - especially the
superhero - as material for constructing textual and social worlds” (1997, p 3). The study explores the
ways in which young children draw on popular culture as resources for both for 'learning to compose
and learning to be a community participant’ for mediating their relationships with others (Dyson,
1997, p. 2-3).

At the Birmingham School, the first generation scholars R.Williams, R. Hoggart and
E.P.Thompson, focused specifically on popular culture. It was Stuart Hall, however, who first defined
popular culture in academic life, although they all incorporated a broader understanding of what the
term ‘culture’ means into their work. Hoggart chose to focus his attention on magazines and the
people who read them, noting that the creation of a mass culture were approaching. Williams,
meanwhile, sought to define what the term ‘culture’ had meant for the past two centuries within the
context of industry, democracy, and the arts. He concluded that culture was undergoing a
revolutionary change in meaning due to changes in technology. Williams stated that mass
communication had come to dominate the way in which people communicate and see the world
(Weaver, 2005, 28). Williams further described culture as a particular way of life, which expresses
certain meanings and values not only in art and learning, but also in institutions and ordinary
behavior.

If educational fields of knowledge are to remain relevant, it is imperative that more scholars
start to take into consideration the impact of popular culture on the learning of students and teachers.
It is important for teacher development to recognize the importance of popular culture for greater
classroom success. In order to achieve this aim, teachers must consider going beyond the superficial
issues relating to popular culture, as popular culture is evidently a great deal more sophisticated in its
ability to teach young people and adults. In order to enhance classroom activities and thus the quality
of teaching, an educational approach to popular culture might develop pedagogy that utilizes the
power of pop culture. Popular culture serves as a forum for raising issues that are commonly of
concern for students. Therefore, the adoption and adaptation of popular culture into daily school
activities may change educational practices.
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Teachers must come to realize the importance of popular culture in their educational activities
and understand how these iconic images influence students’ thinking. During teaching, teachers
develop their expertise, competence and practical knowledge, which are to a great extent, implicit and
experiential, so as to meet the expectations of their students (Ornstein, 2000, p. 15-17). Teachers collect
impressions and tacit knowledge about their activities. Teachers not only teach history or biology for
example, but also acquire a rich range of experiences of the various types of students, styles of
teaching and ways of studying in lessons (Lacey, 1977, Ball and Goodson, 1985; Zeichner and Gore,
1990). There are some studies in Turkey however the studies that address usage of popular culture in
education are very few. For instance Ozkan (2006) discuss the terms of the high culture and popular
culture theoretically. Solmaz (2009) points out the effect of popular culture on music education and
founded that the new popular trends shape the music preferences of children. Oztiirk and Bikmaz
(2007) in their study determined the state of popular culture tendencies among the children and
founded that popular culture shape the educational, social and cultural and even future professional
life of children. Kan (2011) studied the use of popular culture in social studies lessons and founded
that teachers place the theme of popular culture in lessons consciously. These are the main studies on
popular culture and education in Turkey, however there is vast studies that elicit popular culture in
theoretically and practically.

Different components such as methods, new technologies, new teaching strategies, may
influence the interests and motivation of students. One of the most important agents is popular
culture, which is increasingly evident and may be delivered in different forms. The different
representations of popular culture impact on teaching styles, tendencies, and the organization of
educational activities, emphasizing the personal and affective nature of their teaching experiences
while also restructuring the nature of their teaching (Calderhead and Shorrock, 1997, p. 86-92).
Research on students’ interaction with popular culture and its relationship to literacy practices
suggests that students demonstrate a broad spectrum of literacy skills as a result of these interactions
with popular culture. For example, students could develop certain abilities while reading popular
books and publications, or watching TV programs and movies. There are relatively few studies,
however, that pay attention to the need for preparing teachers how to integrate students’ popular
culture into their future lessons. Nevertheless, popular culture has an impact on the teaching activities
and the practice and training of teaching staff themselves (Scapp, 1993, p. 291). That said, it should be
noted that popular culture also operates in young people’s lives in context-specific ways that often
cannot be reproduced in the context of the school (Jabari, 2001, p. 384-385).

Some studies suggest using popular films to teach students to think critically. Weber, for
example, claims that students could develop analytical skills through using popular films (such as
Lord of the Flies) (Weber, 2001, p. 281). It should, clearly, not be forgotten that popular films or the
products of popular culture described here do not in themselves answer the question of how to teach
students better. One suggestion might be for the characters to be incorporated into the interactions of
the children, allowing teachers to participate in the students evolving a play-world culture (Duff, 2002,
p. 483). As children take the characters of popular culture and stories into school as part of their
background knowledge and cultural repertoire, teachers can use this actuality for a variety of
educational goals. The references to popular culture in instances like this provide connections to the
contemporary cultural worlds of students and, more subversively perhaps, enable students to prolong
and provoke discussion and forestall their return to potentially less engaging lessons such as history
or science. Thus, the infusion of popular culture into the classroom is becoming extremely
commonplace (Dimitriatis and Mccharty, 1999,p. 125-126).

A great deal of learning is concerned with reconciling and relating different ways of
knowing about the same thing, until such time as an individual has developed a comprehensive
and, on occasion, deep understanding of a given concept. Students thus construct knowledge by
reaching conclusions through having regarded the same phenomenon from different perspectives.
Learning through popular culture is not the same as learning from a book or learning from a
conventional lesson. These activities are all different forms of learning, and each result in a slightly
different way of knowing about something. Deep understanding comes about, therefore, when all
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forms of knowing are internally reconciled and integrated by the learner. In fact, to attain deep
understanding students often need to learn about the same concept in a variety of ways. For example,
reading the script of a play, seeing it performed on a stage, and seeing it produced as a television
program or film all add something new to their understanding or appreciation of that play. The more
ways we can learn about a subject or topic, the more deeply we are likely to understand. Hence, one
immediate advantage to the usage of popular culture and its agents is that they allow us to represent
the world in different, additional ways. This study will address the question what extend the teachers use
popular culture in teaching and are aware the popular trends of students and reflect them student’s
experiences?

Significance of the study

This article elicits the use of popular culture by teachers for teaching and learning in
classroom. Teacher are not aware the power of popular culture in children’s life. This study may help
teachers to have a deeper understanding how to incorporate popular culture’s components in
classroom and to be aware of tendencies that are popular among the children. This article addresses to
make teachers conscious on the popular culture of children and what extend the popular culture affect
teaching in the classroom. The study will contribute the learning of students if teachers” know their
interests and motivations. The study will open new study areas for both academics in teacher
education and researchers.

Description and the study

There is an increasing need for schools and teachers to support students in making sense of,
and surviving in, unstable and unpredictable environments, and for learning institutions to provide
opportunities for teachers to replenish their skills, competencies and educational activities. For this
study, [1] the influence of popular culture on the habits and behaviors of teachers was investigated
and [2] the limits and possibilities of popular culture in teaching were analyzed. [3] This study also
focused on the lesson plans and activities used in classrooms. An expected outcome of this study was
to provide teachers with ideas on how to make enhanced, logical connections between real-life
situations and educational settings surrounding the children being taught, as well as the teachers.
Some questions guided the researchers to specifically identify the influences of popular culture on
teaching practices and teaching practices.

Method

As stated, the aims of this qualitative study were to investigate implicit and explicit uses of
popular culture in teaching. Turkey has a strong centralized structure of elementary and secondary
education. All schools represented teach common curriculum: all of the schools have a centralized
curriculum developed by the Ministry of National Education, the implementation of which is required
throughout the country. Firstly, therefore, it was necessary to examine the daily teaching practices and
views of teachers on popular culture within this structure. The participants were thirty-two teachers of
4t and 5% grades from four different elementary schools in Ankara, Turkey. Twelve of the teachers
were males and twenty were females, all between the ages of twenty-five and forty-two. All of the
participants were experienced, having been teaching for approximately ten years (apart from four
teachers who were less experienced less than 5 years). The possible influences of popular culture on
methods, content, examples, drills, assessment schemes and reading lists in daily teaching activities
were analyzed for the collection of data.
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Questions relating to the impacts of popular culture on teaching were identified by scholars
working in the field, teachers and other educational experts. Additionally, all of the teachers wrote
about their ideas and gave descriptions relating to the impacts of popular culture on classroom
activities on the reverse side of the questionnaire forms. During the data collection process, the
researcher also engaged in informal conversation with the participants on the subject of popular
culture. The researcher discussed with teachers who had submitted assignments the issue of feeling
apprehension in the use of popular culture in lesson plans and teaching activities in the classroom.
The main points raised were to determine what the teachers were doing with regards to the following:

1. To find out what teachers do know about popular culture and how they feel about it.

2. To determine the extent to which teachers can recall the outcomes of using the items of
popular culture in teaching contexts.

3. To explain the usage of the elements of popular culture such as games, TV series, comic books
and popular music in their teaching practices.

4. To what extent teachers prefer to integrate popular culture’s games, comic books, and etc.into
instruction and, what sort of activities they choose (namely, how they organize reading,
writing, discussing, etc)

The researcher also conducted semi-structured interviews face to face with the teachers and
discussed their daily teaching practices in the schools of teachers after finish of lessons. Teachers have
answered the semi structured forms and researcher and his assistant followed the lessons and crossed
a checklist about the teaching habits and use of popular culture elements. There was no recording as
the teachers did not approve. The outcomes of the interviews were quantitatively analyzed in order to
offer a more detailed explanation as to the impact of popular culture. In the interview, the teachers
were asked to express their ideas about popular culture and to evaluate their own strengths and
weaknesses as teachers. Some notes were taken in order to characterize and classify the reflections of
popular culture in the language used by teachers during the interview.

Data Analyses

For data analysis “memoing” approach has been used. During the process of data collection
researchers took some reflective notes and write memos. The researchers transcribed their data by
typing into word processing documents. For coding and developing categories the notes, memos and
observations and transcribed data have been checked and red by researchers and have been divided
into segments that were given below. The segments are also the headings of the findings. The
responses and analyses have been reduced into inductive categories such as educational objectives,
teaching methods, content, drills, homework activities and reading lists.

The research indicated that teachers, in general, are reluctant to use popular culture in their
teaching and learning practices. The problems lie heavily within the lack of available resources and
the already heavy workload of the teachers. However, teachers indicated that they might approach the
products of popular culture, however, as a backdrop for teaching different age groups, with an
increased awareness of gender issues and the effects of stereotyping on students' lives. Teachers also
indicated an awareness of a need to use creative teaching strategies to provide opportunities for
students at all educational levels to expand and enhance their instructional skills.

The informal interviews and discussions with teachers and data sources from popular culture
functioned to improve the validity and reliability of the study. All the data, with the exception of the
interviews, was collected from natural settings, either as an integral part of the participants’ teaching
activities or through the essays analyzed in this study. Thus, this had the purpose of promoting the
teachers’ reflective processes and making them conscious of their beliefs relating to popular culture.
Although the essays analyzed here were part of the coursework, they may still be regarded as relevant
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sources of teacher thinking, and also as flexible and natural methods of enabling the whole group of
thirty-two teachers to reflect intensively, on repeated occasions, on the issues related to the teachers’
ideas, beliefs and knowledge related to popular culture. There was the risk of getting artificial
responses that do not correspond to the teachers’ actual attitudes or their actions, which had to be
taken into account in the interpretation of the data. In order to elicit genuine responses a list of points
was given to the teachers. This list was compiled based on the points made by teachers with regard to
what they considered to be the components of popular culture. Then, the frequency of occurrence of
the elements of popular culture found in the lesson plans and classroom activities were reviewed. The
headings were selected to enable an assessment of the influences of popular culture on classroom
activities and lesson plans. The headings in the lesson plans were as follows:

1. Objectives,

2. Methods,

3. Content,

4. Drills,

5. Homework activities and reading lists.

Firstly, those methods that may not be convenient to the school setting were assessed, namely
active learning, student centered learning, creative drama, and use of popular media in lessons.

The analysis of the essays and interviews was qualitative, emphasizing the common patterns
and recurring themes expressed by the participants. Each set of essays was analyzed separately. The
notes on the use of popular media sources for the enhancement lessons, stimulating the interests of
students towards lessons (teacher behaviors that are conveyed from movies or other sources) and
bestsellers, movies and popular items reflected what occurred in the teaching process. Examples
chosen in daily plans were also initially analyzed. Subsequently, the outcomes of popular culture in
lesson plans were also considered, together with homework activities and reading lists. In some cases,
the data included interesting contradictions within the essays, as some of the interviewees were rather
outspoken in their responses.

Results
What do teachers know about popular culture and how do they feel about it?

The essays analyzed for this study indicate that for most of the teachers, popular culture was a
domain that they encountered both within schools and out of school on a largely subconscious level.
The popular culture assignment enabled the teachers to become more aware of their own experiences
with popular culture. One teacher's® realization was particularly representative of all the participants’
view of their own popular culture:

‘T used to think that only teenagers and young children experience popular culture. Now I
realize that I also have such an experience. It is just a case of recognizing different types of
popular culture and how often I experience it.”

Almost all of the respondents pointed out that they were not openly conscious of the impact
of popular culture on teaching. Furthermore, the majority of teachers were reluctant to use popular
culture, due to the very fact that it was popular and stood contrary to high or elite culture. One
common belief was represented in the following statement:

“I do not specify what popular culture is exactly. I am not so interested in popular culture and
its influences on teaching. I do not prefer to use popular culture; however, all of my students

% For giving the citations from participants here used a general statement like one of the teachers or one of
the participants in the same meaning as the teachers asked us not give any pseudonym name as well.
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give examples and ideas from it.... It fuses into high culture and school culture, therefore I
think that I have to read and analyze the products of popular culture since I want to be an
effective teacher... When I conduct drills and group discussions to consolidate topics, I
recognize that students give examples from film series, magazines, comics and they do
remember them very well... they discuss the same thing at the same time without my
direction. It is very surprising for me, because I do not tell them to read or to watch the films
and so forth; however, everybody is willing to speak about them... so, I will attempt to learn
their culture...”

This demonstrates the fact that teaching entails a great deal of mental and physical effort. In
order to be a good teacher, one perhaps needs to take pedagogical risks to try new approaches and
explore different methods for interacting content.

To what extent can teachers recall the outcomes of using popular culture (films, best sellers, books,
fictions and so forth) relating to teaching?

Teachers explained that they were influenced by fashionable, trendy themes found within
popular media in their teaching, which occasionally led to changes in their educational practice. In
other words, popular culture at least partly determines the changes in the accepted norms of the
teaching profession. Although there is an educational channel (Open Learning) on TV in Turkey,
teachers pointed out that they preferred regular TV series and films to the programs on this channel.
One of the teachers clarified the reason as follows:

‘I know ‘the Open Learning channel” very well but it is boring and dull. There are good
programs for teachers, but they do not contain instructional essence and interaction. That is,
there is no communication. There is only a teacher who is giving a lecture. There is no
interaction and it is hard to follow every detail. However, in TV series or in movies you get an
image of the stories instantly. Even when the content is thought to be uninteresting, the
format, especially the image style, makes films and series seem readily accessible, as
suggested by the following response: ['Pictures make it easy to watch attractive although
boring content’]’

Moreover, participants intimated that popular culture might sometimes be useful for
improving the quality of instruction. Another important point raised was that teachers had a clearer
understanding of their own (sometimes subconscious) use of popular culture. Popular culture, with its
attractiveness and visual dimensions, may serve to better connect school to real life. It may also
provide opportunities for students to understand abstract concepts. Indeed, using daily routines
similar to those experienced by the students was found to be apposite by many teachers. As one of the
teachers pointed out:

“[We] Teachers also dismiss some popular books and comics because we think reading them
is unproductive. However, we accept that popular readings make difficult concepts
understandable through colors, pictures and so on...”

Moreover, the format - the limited amount of text combined with many illustrations - seems to
be more accessible than the solid texts of books, as shown in the following teacher’s response:

“You do not have to read lots of sentences. You don't have to think about anything when you
read comics and other popular books, either...”

There are evidently a variety of ways of using popular culture in the classroom. Rather than
simply banning or forswearing these resources, teachers may wish to explore the kinds of texts being
read and the series being watched by their students, and also how readers and /or viewers actively
engage with these books, films and other resources. Students may become better critical readers if
teachers equip them with the necessary skills with which to understand the variety of messages that
popular culture can symbolize. This approach would undoubtedly be more effective than forbidding
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students from reading these types of books and magazines. Nevertheless, the use of popular culture
used in the classroom does need to be carefully handled.

Do teachers use the components or elements of popular culture in classroom?

A commonly held belief among teachers is that the most important thing is not knowing the
subject, but effectively transmitting the knowledge. Therefore, they themselves need to become
passionate about their learning. Teachers therefore need to move beyond mere techniques to get in
touch with the fundamental essence of their students. Teachers should engage students in content that
requires changing their instructional routines in order to motivate these students. Given such a
context, teachers stated that they sometimes had inklings as to the impact and extent of popular
culture on teaching activities but not in a real, concrete sense. They pointed out that they did not have
enough information on the popular culture of the students and added that if they were at all versed in
the products of popular culture, it was because their own children were generally informing them. It
was interesting that the teachers who had children older than eleven years of age did not show the
same attitude towards the popular culture of their students (of the same age and older) as they did
with the popular culture of their own children, albeit often the same. Therefore, their choice of
homework included fiction such as Harry Potter rather than extending to cartoons such as Pokémon or
even Sesame Street. The teachers also underlined the importance of movies and other media in
popularizing classroom activities. One of the participants noted:

“Students could improve their reading, writing, discussing and various learning skills, and
they often might develop critical analytical skills simply by using the products of popular
culture (visual culture especially), since students require more concrete questions than
abstract ones...”

Certain forms of popular culture might in themselves be pedagogical. Therefore, the practices
of popular culture could present significant outcomes for learning. Another teacher noted the
perceptions of students on facilities of popular culture as follows:

“The characters capture the imaginations of the pupils and have become important fictional
figures in their lives, discussions, and role-playing, and suddenly have created an entire
landscape for students perceiving the world around them.”

The cultural environments within which children live are channeled into a number of sporting
or other cultural activities, of which particular forms of popular culture can be among the most
pervasive and significant. Students may reflect more clearly upon the issues that have a significant
effect upon our daily lives through utilizing the psychological ‘distance’ afforded by popular culture.
Popular culture is both a social and a communal experience, but is also clearly more fluid and
participatory in its nature than most forms of curriculum.

4. Do the components of popular culture have any effect on the behaviors of teachers in the classroom
setting?

Popular culture shapes not only the everyday experiences of the students and the teachers, but
also their attitudes to teaching and learning. The day to day lives of students are, in part, encompassed
by their affective investments in popular culture. This implies that teachers should endeavor to make
popular culture a legitimate source of school knowledge, so as to deepen the relationship between
education and daily life, while embracing popular culture as a basis for critical analysis, as it clearly
goes some way to classifying student identities, experiences and cultures.

Almost all of the teachers agreed with the notion of placing importance on learning about
popular culture as a method for improving teaching in the form of an educational tool. Consequently,
audio-visual examples accounted for a large part of their lessons. These results indicate that the
popular culture of students does have an impact on the methods, activities and the teaching processes
within lesson plans. However, teachers do not favor computer games and computer-based titles for
any of their educational activities. Teachers also made note of the fact that they would consider using
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popular culture, provided they could attain positive outcomes. Moreover, the participants stated that
being aware of the popular culture in student experiences involves not simply acknowledging that
experience but also working with, and on, that experience. In this sense, popular culture may also be
used as a tool for developing relationships between subjects.

The teachers in the study recognized that the popular culture in question mainly consisted of
TV shows, music and magazines. Additionally, many further layers of popular culture existed due to
the individuals' specific cultural and life experiences. In other words, popular culture also reflects
their multiple identities within the roles of teacher, parent, spouse, and friend. The following
exemplifies the remarks of some teachers:

“The image of my popular culture is very different. I like to watch TV series, shows or movies
but the students spend a great time watching cartoons and using the computer and they often
use technology more efficiently than I do. All of these pushed me to be interested in popular
culture and integrating it into my lessons.”

A final noteworthy aspect of student popular culture is its partial similarity to teacher popular
culture. One of the teacher’s observations succinctly summarized the views of many:

“Although I was not aware of all the aspects of student popular culture, I noticed that we
really had more things in common than I had thought. I need to take their popular culture into
account ...”

The recognition of similarity in popular culture enabled the teachers to perceive student
popular culture from a positive perspective. Most teachers also approved of the fact that their
students, just like themselves, did utilize many literacy skills during their interactions with popular
culture, although the students may not have been fully aware that they were doing this. As many of
the teachers observed:

“We are responsible for helping our students become conscious of these literacy skills and of
showing them ways to transfer these skills to every subject at school...”

Most of the teachers focused on the numerous literacy and drill skills that are fused together
within popular culture while preparing their lesson plans. In their lesson plans, they mentioned using
popular culture (TV series, movies, books) in homework as reinforcing activities. They pointed out
that while these activities were very ordinary for the students, they also supported the aims of lessons.
This was consistent with the findings of Barker (1989), who found, in his study of comics in Britain,
that part of the enjoyment of reading popular books was due to the fact that it was not encouraged in
school and could be a way of resisting the power of teachers and school in general. A reason for
caution is that not all students like reading popular books and that they may therefore resent the time
spent on these texts in the classroom. The use of popular books in the classroom may require more
care than the use of traditional genres. One of the participants suggests the following approach:

“The products (of popular culture) also directly influence the teaching and the methods used
therein. Students usually find textbooks too traditional, boring and disillusioning; therefore, I
try to find other ways to teach effectively. The products of popular cultures and popular
books, such as Harry Potter, are often dominant in the teaching-learning process. Whenever I
try to give homework, I suggest the books, magazines and so forth to be used. When you
asked me about my knowledge on popular culture, I realized that I only had insight into my
own habits. I am even against using TV series, movies and other elements of popular culture,
and I did not realize that they could be used as educational materials for my lessons.”

These challenges illustrate the fact that the products of popular culture can draw teachers’
attention to the power of effective teaching and qualitative instruction. Indeed, a number of popular
films, series and books may effectively represent the real lives of teachers and their teaching activities.
The products of popular culture offer a powerful lesson on the nature of classroom activities. Teachers
are able to see a shift in how the students view instruction and learn more easily through the end

354



A Qualitative study towards infusing popular culture on teaching practice in classroom

products of popular culture. Many teachers were inclined to think, “I am sure I could do better” after
utilizing such end products. Teachers also have the opportunity to adjust their distinctive teaching
attitudes.

“The uses of items from popular culture can contribute to teaching in different ways. Children
can read the text easily from these items. For starting problem solving and discussing the
common themes among the children, these were useful as all the children had almost the same
background. Drawing conclusions, discussing and mediating based on the items of popular
culture affected the lessons. If such lessons were adopted and supported in schools, the need
for frameworks and support for teachers in developing and implementing curricula organized
around technology and digital literacies is clear, in terms of working and playing with texts”.

The teachers were appreciably surprised by the students' abilities to discriminate between
what was acceptable as popular culture for school learning from what was not. The teachers even
allowed their students to suggest activities appropriate for the lesson. As one teacher stated:

“I just provided my students with the objectives of the lesson, and they came up with the
activities that can address these objectives...”

In some descriptions, it is possible to observe signs of conceptual change, and some of the
teachers did stress the necessity of changing their own frame of reference, noting that, although they
were aware of the role of popular culture, they felt they needed to adopt the students’ way of
thinking,

“If you do act as an adult, unaware of student’s aspirations, you cannot be a good and
efficient teacher. You should try to move over to the students’ side. It would enhance your
pedagogical world view...”

It was somewhat confusing for teachers to discover that the new element in their thinking was
in fact that they had begun to see the world through their students’ eyes, while still attempting to filter
harmful knowledge out of teaching and pedagogical knowledge. As one teacher pointed out it,

“] believe that the development of my teaching style has started. I cannot even watch
television or follow the other constructs of popular culture without thinking of how I could
use them when teaching history, social studies or science. When I read magazines,
newspapers or science fiction, I start to wonder whether I could clip and save the item for later
use...”

There has never been such a cultural saturation of popular culture in Turkish society as there
is today. Live shows, soap operas, hospital and historical dramas, thrillers, police dramas, sitcoms,
science fiction and cartoons, all these constitute the central hub of popular culture which are intended
to attract and maintain audience figures counted in millions. There is now a huge market for films,
whether on television, video, or in the cinema. News and documentaries often use visually aesthetic
formats to present factual information, while advertisements use highly efficient techniques to
influence every aspect of popular life. As individuals, we may naturally differ in our tastes and
preferences, and, consequently, in what we choose to watch, but there is little doubt that a majority of
students receive the majority of their knowledge and information through the various forms of
popular culture. The reason why so many teachers feel that they do not understand popular culture,
or feel that any understanding they do have is merely partial and confused, is because much of this
undervaluation of their level of understanding is tacit; that is to say they acquire it without learning
how to articulate it. We have experienced, in our wider cultural surroundings, that an appreciation of
the connections between the two will aid those teachers who do not have sufficient experience with
popular culture to gain the confidence to continue teaching popular culture as part of their
curriculum.
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The teachers selected topics from popular culture (supernovas, wars, international relations,
space, etc) to integrate into their lessons, and this was used as a criterion for evaluating their lesson
planning. They also made clear the fact that they preferred popular activities that were accepted as
useful for the students . Teachers gave homework including tasks such as watching a particular
television series or movie in order to support their lessons, but they also addressed the unexpected
outcomes of this activity. One of the teachers expresses,

“It is interesting to note that, given the connections we make between the lessons in the
classroom and the wider cultural manifestation, how significant such spaces are in soap
operas and other television series: cafes, launderettes, pubs all serve as locations where
members of the community can meet and talk about their own lives. As a primary school
teacher, you may well try to use the potential of the end products of popular culture, but you
will run into two related problems. The first is that the initial excitement of setting up the
situation in the popular theme seems to wane quickly; the space becomes little used and you
can be disappointed by the quality of the activity that takes place there. The second problem
may appear in the activities that the children memorize and repeat, even though all of these
may result in enhancing childlike creativity...”

These confirm to us that popular culture is important for children. Teachers are, nevertheless,
required to account for and manage children’s learning with clear objectives and outcomes. Popular
culture is therefore a central reality for teachers. It has a place of its own, even in lesson plans and
teaching, and has even become a part of the lesson. Teachers have noticeably added components of
popular culture to their lesson plans, in the formats of printed or non-printed texts or audiovisual
images, whether explicitly or implicitly. As one teacher explains,

“Teachers need to be clear about the learning objectives and expected outcomes that they have
planned for the children. Working with a nationally prescribed curriculum, you may be given
very specific skills, knowledge and understandings, which you are expected to develop over a
specified period of time. Incorporating the popular culture of students, in terms of their
experiences, can be an important way in which you might give learning a living, human
context for students, making it exciting and relevant. However, you have to be quite clear
about your purposes and you need some means of showing that your intentions are being
met... Each context would suggest an idea for how the products of popular culture may be
adapted into the lessons...”

Once the decision has been made regarding which popular culture artifacts are to be used for
a specific subject or topic, the more detailed planning is to be undertaken for the purpose of focusing
on the requirements of the existing curriculum, as well as protecting the students against any
unexpected and unwanted outcomes of using popular culture. In such a situation, teachers have to
find suitable ways to develop their teaching practices and their students’ learning styles. Comments
about skill performance and ways to improve are inevitable, because they enable students both to
make generalisations and to better understand the lessons. The aim here must be to get the students
interested in the lessons and then to ensure that they participate in the activities in the classroom. The
changes in the methods and approaches used in the classroom, through the utilisation of popular
culture, enable teachers to change their instructional activities and to help students focus and renew
their interest.

Discussion

Turkish teachers’ reactions to popular culture are generally the same as in the west. Both
teachers and academics demarcate between what is considered proper culture and popular culture. As
far as the Turkish intelligentsia is concerned, popular culture is associated with the distortion of
proper culture. Popular culture is thus recognized as consisting of cheap and temporary trends that
are discontinued within a short period of time. Furthermore, popular culture is widely regarded as
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being for laypersons, unlike the so-called high culture. High culture cultivates and fosters people
whereas popular culture merely entertains the masses. The broadcasting industry in Turkey can be
said to have established the main components of popular culture. There has been a strong, not always
positive, impact of popular culture, both on society in general and students in particular. Teachers are
aware of this actuality; therefore they feel somewhat reluctant to use it for educational purposes.

There are some risks about using the popular culture in the classroom therefore teachers
should be aware of these risks. For instance the usage of popular culture widely in teaching can cause
a dispute that addresses the undermining the high culture and unexpected results of popular culture.
The other risk is that children get involve more in popular culture’s elements and can have bad habits
as well thus teachers should be very selective and cautious.

Popular culture lives today, as well as in the past and in the social, economical and ideological
conditions of its creation, involving every sphere of life. Popular culture is most emphatically not
‘high culture’, which refers to those aspects of culture which are most highly valued and esteemed by
a given society's political, social, economic, and intellectual elite. Therein lies popular culture’s
dilemma.

In the past, teachers hardly spoke of popular culture: They were uneasy about touching upon
the subject due to its populist connotations and its perceived negative influences on teaching. They
hesitated when trying to deal with popular culture and were, to a certain extent, tentative. It is
commonly known that preparing lesson plans takes time. It entails great effort in terms of determining
how best to reach out to the students. An average teaching day lasts for at least six or seven hours and
entails coping with many activities and educational processes, all of which aim to ensure that the
objectives set are accomplished by the students. Teachers consequently need to utilize many different
approaches and activities in order to reach their objectives. The most difficult challenge for teachers is
grasping the levels of the specific students and stimulating their interests. Some of the most
hardworking teachers are thoughtful, passionate and keen on attaining a high standard of quality in
their teaching. They always search for the best way to educate children and use their background
knowledge extensively to contribute to the growth of their students while making use of the real
artifacts, concepts and events from life outside the classroom. A great proportion of popular culture
output serves to stimulate such teachers.

The teachers recognized that popular culture is already in some way integrated into their
lessons subconsciously, and they observed that the influence of popular culture was stronger than
they had expected. Teachers also noticed that popular culture was interwoven into their professional
culture and that TV series, movies, and other works of fiction had, inevitably, played a defining role in
lesson planning because it so effectively engaged the students.

All students are able to read from the same script without needing any preparation or
background knowledge on the themes often found in popular culture. Therefore, the teacher must also
be party to this experience in order to deal with particular functions, to shape the useable elements of
popular culture within the lines of curricular aims. Teachers have to develop the confidence and
expertise, while considering the needs of students, and combine these with a tacit understanding of
popular culture, in order to fashion this new aspect into meaningful, educational experiences that
match the demands of the primary school curriculum. The teachers pointed out that they used
popular culture in order to find effective methods of ensuring student participation in the learning
process. In short, teachers use popular culture as a means for interacting with their students in an
enhanced way. Teachers seek to foster a learner-centered classroom through the use of popular
culture. By using popular culture in teaching activities, they hope to get in touch with the students
perspective of reality and to thus develop practices that may be effective in the classroom. All of these
lead to success by enhancing the teacher’s planning time and the planning process itself. Teachers
primarily seek to use popular culture to steer students toward a richer understanding of ideas and try
to find new approaches and explore different ways of communicating the content to the students
through this resource. Indeed, many teachers make use of commercialized learning products in order
to take care of their students.
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Teachers need to consider the learning needs of students in order to create suitable
environments; environments that respond not only to the needs of the students but also allow for a
dynamic classroom. To convey content, teachers have to become passionate about teaching and about
the learning of students: this necessitates moving beyond the conventional techniques, contents and
media and branching out to embrace different ideas. Using the products of popular culture, teachers
may enable students to learn how to learn and to construct their own knowledge. Teachers should
therefore explore ways of fostering teaching so as to capture the different dynamics of the teaching
and learning process.

There are a great number of wide-ranging effects of popular culture in teaching. Some of these
represent scenes and factual events from real life, while others are fictionalized depictions of idyllic
characters or subjects. The products of popular culture contain an array of complexities that might stir
up a variety of emotional responses in teaching. Therefore, teachers do not tend to use popular culture
in teaching settings, due to the very fact that it is seen as popular, and this has the potential to resonate
negatively. Both teachers and students have useful insights into many subject areas from their
interaction with popular culture, insights that could produce a powerful lesson related to the given
subjects. Since a friendly and affable atmosphere could be established for the students, even those
teachers who are against popular culture are more inclined to consider using popular culture after
having seen a film or read a particular book. In this way, they can easily interact with their students,
and also feel closer to the students’ culture. Using popular culture may thus provide a means for
teachers to actively engage with their students.

A passionate and well trained teacher is able to perceive the benefits of using popular culture
to enhance their teaching. Teachers can supplement their pedagogical knowledge, skills and practices
by observing and utilizing a variety of different methods of teaching. Classroom activities are largely
carried out using different forms of interaction between students and teachers. The form of interaction
employed is dependent on many factors, such as the use of new technology or the adoption of new
approaches among many others. Such factors serve to form the behaviors and teaching styles of
teachers. What is required of teachers is to be both restrained and sparing in how they convey their
knowledge in a classroom, since students generally suppose that the teacher knows everything.
Passionate teachers always fight to keep students active in the classroom, because teaching is not only
concerned with providing information, but also linking the facts with the real culture of the students,
as well as regulating interactions. Although the teaching-learning process is customarily associated
with the formal curriculum and its aims and objectives, the non-formal curriculum and its interrelated
factors operate as a silent force which both influences the teaching process and affects teachers’
relationships with their students. Effective teachers always look for the best means of communication
in order to determine whether the students have learned effectively or not. All of the factors
underlined here should serve to enhance the passions of teachers who endeavor to convey knowledge
and go beyond the visible manifestation of popular culture. In delving the real depths of subject areas
and ideas, they attempt to make real-life classrooms possible, using the world of popular culture.
Those teachers who understand that students vary, who have different cultural expectations, and who
adapt the most useful methods and content according to their situation will have the most positive
influences on students and will be able to attain the intended learning outcomes from them. Objects of
popular culture can be used in teaching in a diverse ways. The primary usage may be in reading
opportunities, not to mention writing, problem solving, drawing conclusions and discussing and
mediating. If such lessons are adopted and supported in schools, the need for frameworks and
support for teachers in developing and implementing curricula organized around technology and
digital literacy is clear, in terms of working and playing with texts, and in the practice of new and
different literacy such as media literacy, the sciences and history to name but a few. Regarding the
lack of enough studies of popular culture on teaching it is recommended here to make some
longitudinal studies for determining the changing trends parallel to development of children and
preferences of secondary education teachers.
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